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B
aby w

atching, w
e discovered as w

e gathered
m

aterial for this book, requires tim
e and patience.

1B
ecabse w

e .w
ere interested in observing babies in

their norm
al surroundings, w

e scheduled a series of
visits to 75 fam

ilies w
ith babies betw

een one and tw
b

years old. T
hese fam

ilies represented a w
ide range or

ethnic and socio-econom
ic groups. T

he plarr w
as fo-

the team
 to rem

ain inconspicuous w
hilethey carried

on their norm
al daily routitie. Soon enough. how

ever,
w

e discovered that the plan had its draw
backs. B

abies
at

this
age_ are not about

to
let

a stranger go
unnoticed, and w

e w
ere treated to a full range of

"sihinger is here" behaviors. E
ither the baby clim

bed
on his m

other's lap and pouted, or else he gave us an
elaborate w

6lcom
e, show

ing off his stock.of toy's and
stunts and offering us an occasional bite of a half
eaten cookk. Som

etim
es it took several hours for the

baby to get used to our presence.

2

M
N

&
. .

efeff
_
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T

R
O

D
U

C
T

IO
N

T
he m

ajor purpose of visiting babies in their
hom

e environm
ent w

as to look for age-related pat-
terns of behavior. W

e w
ere interested in actions and

reactions characteristic of each age level including
social

interaction
patterns, langn9ge developm

ent,
m

otor
developm

ent and
characteristic

w
ays of

playing.
A

s w
e visited sam

e age babies from
 a w

ide range
offam

ilieS; m
others w

ould describe gam
es and 'antics

that
sounded

like
variations of fam

iliar
them

es.
B

abies from
 quite different backgrounds behaved in

w
ays that w

ere am
azingly sim

ilar. B
ut even m

ore
intriguing than these age-related sim

ilarities w
ere the

individual differences am
ong the babies w

e visited. It
seem

ed that each hew
 baby w

e observ,ed had som
e

spey.ial trait or w
ay of behaving that m

ade him
 a

unique personality. N
o baby that w

e visited lit into a
m

old or could be described as a "typical youngster."

A
s you read through the book you w

ill probably
fm

d that som
e m

aterial fits your baby, and som
e does

not. T
hat's as it should he. Y

ou, the parent know
your baby in a w

ay that
is very special and "very

personal.
li is not our intention to tell you w

hat your baby
should he like or w

hat he should be doing. O
ur

intention is to share som
e delightful experiences w

ith
you and to give you som

e of the insights that are an
outgrow

th of these experiences.'
T

he hook
is

divided
into

four
parts.

12-15
m

onths,
15-18 m

onths, 18-21 m
onths and 21-24

m
onths. T

hese breakdow
ns are for convenience only.

It m
ay be that your baby is doing som

e things that
w

e describe as being typical of one age range and
som

e things that are typical of another age range.
E

ach baby havhis ow
n tim

e table and his ow
n unique

nal t erir, and only you can be an expert on your baby.
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j
W

ith giggles and squeals of delight T
he one-ye;r-

old birthday girl plunges both hands into the
icing of

her cake. T
his first birthdayis a m

ajor m
ilestone for

every fam
ily. So m

any changes have
taken, place

w
ithin one year that it is hard to rem

em
ber how

 tiny
and helpless the baby w

as just tw
elve m

onths ago.
N

ow
; at a year old, (heir little girl has a personality,all

her ow
n. She know

s w
hat she w

ants, and how
 to get

it: N
ever again- w

ill she lie passively in her crib w
aiting

to lie stim
ulated. She is now

 an active adventurer,
ready to seek out her' ow

n excitem
ent. and discovei

her ow
n capabilities..

.
.

I

W
hile ,som

e babies at a year old are not about to
risk

a
first

step w
ithouf holding on, others are

w
alking everyw

here w
ith perfect confidence. E

arly
W

alking doesn't M
ean that the baby. is going to be

ahead
in

other areas
of de1elopm

ent, how
ever.

N
either does it affect the m

odes of acting that are
characteristic of the one-year-old. W

alking:or craw
l-

''ing, the one-year-old is an explorer arid. an experi-.
/R

enter: Front m
orning till night he carries on h w

hole
series of investigations. H

p seem
s ,alm

ost driven to
'find out about etferythinge touches: w

hat does the
,ashtray feel like, how

 does it taste, w
hat w

ill happen
''w

hen he throw
s it on the'floor,"w

hat w
ill happen to

his fingers w
hen he rubs them

 in the ashes.,

A
s w

e. w
atch the, year old child navigate through

the house, or carry on his investigation of an asizi`iay,
tw

o things' are inlm
ediatqly apparent. First

he is
constantly in m

otion; and second
he is com

pletely
absorbed in w

hat he is doing. A
t tw

elve m
onths old

T
he baby can be dem

anding or dow
nright stubborn.

H
e can persist in a gam

e long after the adult is tired
out, or Iran m

ake a m
ess of a house in no tim

e'flat.
B

ut, hard as it is to believe at tim
es, the baby is not

trying to be naughty. H
e m

esses up things because he
w

ants to learn, and his best w
ay of learning is through

experience.
D

uring these ,investigations and experim
ents the

7
baby alternates betw

een tw
o different learning strate-

6

12=
15 M

O
N

T
H

S

O
V

E
R

V
IE

W
0

0

0

gies. O
n the one hand he learns a new

 skill like
eM

ptyinspor throw
ing and tries it' out on everything.

For instance, after leatning to throw
 a sock, he w

ill
throw

 a set of keys, a toy car, or perhaps a piece of 0
ham

burger. A
 second learning strategy involves trying

out his w
hole repertoire of acquired skills on a new

object. T
he baby is given a carrot stick

he turns it,
shakes it, tastes it, ham

m
ers w

ith it, sticks it in his
potatoes, and tosses it on the floor.

T
he burst of tpergy and experim

entation that
-characterdes the second' year of life has its gond side
and its problem

 side. O
n the good side

the baby it- a
fun com

panion. H
e is, active, busy, enthusiastic and

vital. A
 new

 room
 is a new

 challenge, and he is alw
ays

ready to explore. O
n the problem

 side an energetic
and curious .baby requires constant .w

atching. H
e',

hasn't learned to recognize.danger, and.he has no w
ay

of know
ing that a china figtirine is not a good thing

to throw
.

T
he active explorations that typify the one-year,

old can be looked at in tw
o w

ays. In one sense every
activity helps the baby learn about him

self and other
people: w

hat things are frightening, w
hat things are

fun, how
 can I get m

other to help m
e, how

 can I
im

itate *hat daddy is doing? In a second sense these
sam

e activities help the baby learn about objects and
space.. W

hat is inside the sew
ing basket, can I push

this big chair, w
hat happens w

hen I tip over m
y cup?

E
very new

 explofation that the baby m
akes builds up

his store of knoW
ledge about both his interpersonal

and his physical w
orld.

, IS" the baby goes about his active investigations,.
he, is bound to engage

som
e activities that are

stopped,by a "no." T
he m

eaning a baby attaches to
"no" can have long tern) significance. If he hears
"no" too often, he m

ay think that "no" m
eans

"don't try" or "don't find opt." In other w
ords he

m
ay learn not to learn. Parents of the toddler have a

difficult job. T
hey m

ust use "no" to protect the baby
and to teach him

 rules. A
t the sam

e tim
e they M

ust
encourage the baby to learn through exploration.
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M
ost babies betw

een tw
elve and fifteen ,m

onths
old w

ant to keep m
other in sight w

hile they are
exploring. M

other
is

the hom
e base w

here they
check back from

 tim
e to, tim

e. T
he arrival of a

stranger sparks a w
hole sequence of activities such

as getting close to m
other, clinging to a leg or skirt,

and -staring attentively at the stranger. D
espite this

initial W
ariness, the baby at

this stage
is

a very
sociable

creature. O
nce he

is convinced that his
m

other is not going to leave, and the stranger is not
going to grab him

, he is ready to entertain and to
4, entertained: T

he visitor m
ay produce a, latigh

-K
ith a gam

e of .!`w
atch m

y hat T
all off m

y head."
For his part the baby m

ay drop a toy in front of
the stranger or dem

onstrate how
 quickly he can

craw
l or w

alk.

L
1

parentsb.in other w
ays they seem

 quitefearless. T
hey

m
ay w

ander into the- street w
ithout w

orrying about
cars oi into w

ater that
is

over their head. Som
e

children are af;aid of loud noises' such as a clap of
thunder; a loud bark, or the m

otor noise of a vacuum
cleaner, O

ther children are afraid.of large anim
als.

A
nim

als:, how
ever, can ,be

appealing
as w

ell
as

frightering. Q
uite often a child is very attached to his

pet. T
he baby's attachm

ent to his parents and his
associated fear of strangers can m

ake baby sitting a
problem

. A
 baby m

ay show
 strong resistance to an

unfam
iliar baby sitter w

ho signals the departure ofhis
pSrents.

Fam
ilies choose to solve this baby sitting problem

in different w
ays. Som

e paients don't go out w
hen

ri
.

4.

,
N

o m
atter how

 involved the baby hecom
es w

iih: -
a visitor, part of his attention is alw

ayS glued to Iiis
m

other and her m
ovem

ents. A
s the baby J iPcom

es
m

ore com
fortable w

ith the guest, the
ance be-

.
tw

een m
other and baby constantly increases. B

ut
frequent returns to-, his m

other convince the baby
that he

crating from
 a base of safety. E

ven
though a baby inv:seein to

e com
pletely involved in

a gam
e w

ith a guest, the
isappearance of m

other
from

 the room
 can have.disastrous consequences.

A
lthough nearly all children-at this3ge aie afraid

of strangers and of being separated from
 _their

L

I

A

*3

y 2-4,ty

44%
;
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their baby is aw
ake, sonic take their babies along, and

som
e leave the baby w

ith a relative. O
ther parents

fam
iliarize their baby w

ith a-'biby sitter over an
extended period. E

ven if the baby is
left w

ith a

f

7



1

1.

fam
iliar baby sitter,

he m
ight

still cry w
hen his

parents first leave. A
l'hen the

pareilis w
ave stood-bye

in a m
atter of fact w

ay, and the I
by sitter engages

the baby in a favorite act iw
y', these crying spells are

usually short lived. G
iven the du lee -of playing or

crying w
hen his parents are aw

ay, m
ost babies elect

the option" of playing: A
 w

ell in aning baby sitter
w

ho hugs a
frightened. scream

ing
aby

m
ay increase

the baby's ans.
ty. T

he baby n ay interpret this
holdirrg as rest rair i rather than con- fort,

A
 baby's attachm

ent to his par nts is deepened as
he realizes ',that

each of his parnis is a separate
individual: M

any social gam
es des el )1) betw

een parent
and child, and gam

es w
ith m

other are often different
from

 gam
es w

ith daddy. M
other t lay sing "13aa-baa.

B
lack S

heep" or -ask the baby to point to his nose.
w

hile daddy m
ay hold the baby u ) to the ceiling or

play a hand slapping gam
e of "eft M

C
 five. T

hrough
these social gam

es the baby
learning to appreciate

the unique
qualities

oi-
each o

his
parents,

Ile
dem

onsjrates this appreciat..)n b
reacting to each

parent in a special w
ay.

A
 favor to social gam

e at this at,e i, im
estigating

plirent'.. T
ice- T

he child especially
likes to poke at

e' es and m
oullis.'N

aturally the ct ild never succeeds
in touching his parents' 'eyes. T

he eye, alw
ays close

just before he can touch them
. T

h: next best thing is
to poke and tw

it: the button eye's on a rag doll or
teddy hear. B

ecause of their tascii at ion w
ith parts of

the lace, babies at
this age lend to m

utilate 'heir
dolls.S

ocial garcP
 are hack and fort

tiyit les O
ne of

the m
ost com

m
on social gallleS

.1
this age im

okes
B

anding an object kick and forth. the baby hands
iO

N
 to his m

other and holds out I
is hand for her t(s

pass it hack. It is a kind orprim
ur e consczlat ion

I

give you som
ething, you R

ise m
e sf m

e; lung. and v. e'!1

talk
al ye it.

O
ccasionally

j
cl lid

w
ill exchange

objects w
ith other children. but t,ualls this gam

e is
reser%

 ed for parents and other
fam

ilerrits.

O
ne of the m

ost delightful experiences for par-
ents and children is the creation of a very personal
social gam

e. U
sually these gam

es evolve w
ithout any

conscious planning. F
or exam

ple. a grandfather pre-
tends to chase a child by running m

 place. T
he child

thinks this kind of running is funny and im
itates it.

T
he grandfather runs in place, the child rugs in place,

the grandfather runs again.
etc.

B
oth laugh and

suddenly the tw
o of them

 share a loke that w
ill he

repeated m
any tim

es in the future.
T

he baby also plays social gam
es w

ith older sisters
and brothers. P

eeka-boo and chase gam
es are com

-
m

on tavorttes. S
om

etim
es gam

es des elop that are
unacceptable to parents. A

 young cluld m
ay m

ake a
m

ess at the table because an older brother laughs at
his antics. A

 child m
ay keep pulling leaves (-ft a

houseplant and laughing as his parents respond w
ith

an exasperated N
o, In such cases the baby's desire

to play
a hack and forth gam

e
Im

ust he channeled
clsew

 here.
T

he 12 to
15 m

onth old baby w
ho ha, lust

;earned to w
alk m

ay enjoy the challenge of tagging
along w

ith older brothers and sisters. W
hile he m

ay
hate difficulty

sharing to
w

ith other babies, he
usually plays happily w

ith his older siblings. C
onflict

does arise. how
ever. betw

een the baby's constant
exploration and the older child's attem

pts to build
and create,

1 he kit))
tears up the older child's

draw
ing. rem

oves the puiile piece he has added,
knock, dow

n the garage he has built

hese "destructive tendencies of the 12 to 15
m

onth old are not aggressne. T
he baby at this age is

notIreally aw
are that he can 111111T

e another person. Ile
occ isionally m

ay pinch or; bite or push.'hut there is
little intent to hurt. O

f ten these behaN
iors are play ful,

T
he baby

is m
ore aggF

essiye tow
ard objects than

people. A
 toy that

frustrates him
 r,

likely
to be

throw
n (n lin. but a frustrating person lust m

akes lute
.r.

It
1, natural for an older cm

hnl, to have m
ixed

feeling., about the baby. Ithough he enjoys helping
take care of the baby. his hostility m

ay show
 up in

r



subtle w
ays. T

he older .sibling m
ay tease the I.'aby

w
hile .feeding

him
or

give
the baby an

over-
"rnthusiastic hug,

A
 com

m
on characteristic of the year old baby is a

genuine
dislike

of being restrained.
Freedom

 of
m

ovem
ent is very im

portant to him
. If parents w

ant
t

to keep a baby aw
ay from

 an appealing but forbidden
object, they often can distract the child by show

ing
him

 another activity. H
ow

ever, holding the'vhild only
m

akes m
atters w

orse. T
he child stiffens his

legs,
his back. and usually succeeds in w

riggling
free. W

hen it
is L

illie to dress the baby, som
e restraint

is usually necessary. N
aturally the baby resists each

new
 layer of clothes. M

any parents"solve the problem
by dressing the baby in as few

 clothes as possiblen
m

any situations the baby is w
arm

 enough in a diaper
and T

-shirt.
B

etw
een 12 and 15 m

onths the baby develops a
greater ability to express his affection. M

uch of this is
im

itative. 3f the baby's m
other tends'to express her

affection by kissing. the baby. begins to nuzzle iii
return.'1 he- father w

ho-often w
restles w

ith the baby
discovers that the babylikes to hug him

,
T

he babyl.abilky to m
utate all kinds of actions

increases during this period. tie becom
es particularly

adept at m
utatinrhalid m

ovem
ents. A

 w
ave from

 a
fam

iliar adult produces a w
ave'4n return, or w

hen
adults clap their hands to rew

ard a baby's accom
plish-

m
ent. the baby claps too,

,
A

s
w

ell
as

im
itating specific

gestures of Ins
parents. tlu.' baby is beginning to observe-and im

itate
sonic of the things that his parents do. W

hen eating.
the child w

ants to hold a spoon. T
he spotin is not

used m
uch, but holding It is im

portant. Sum
 laity. the

child puts his feet in his parents' shoes, tries to hold a
parent's coffee cup or insists on holding the car keys.
T

he child does not assum
e the adult

role in
a

soplustizated sense. but
his attem

pt to use adult
objects is a first step.
=

--13). the age of one scar hables base a rem
arkable

ability to com
m

unicate w
ithout w

ords. W
hen angr,

.

baby w
ill scold. scow

l. kick. and tlaa- out arm
s and

legs; w
hen happy he w

ill bounce. laugh, and tum
ble

around; w
hen coy he w

ill tilt his head to the side or
drop his chin on his chest. H

e w
ill tug to indicate that

he w
ants" som

ething or push aw
ay to indicate the

-
opposite. T

he younger baby resisted an unw
anted

spoonful of foo,d by turning his head, or spitting out
the bite. T

he year old w
ill get rid of the spoon w

ith
an em

phatic shove.
A

nother non-verbal m
essage that the baby learns

to send
is "look at

this."
If the child finds an

intriguing object lying around, such as a pincushion.
he brings it proudly to his parents. It never oceurs.to
lum

 that his parents,w
ill be horrified and grab the

object aw
ay from

 him
. A

 12- to 15-m
onth-old baby

does -R
ot appreciate his parents' perspective. hutphe

does w
ant to share his-ow

n.

W
it,

11111-%
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A
lthough a child can com

m
unicate m

any feelings
w

ithout w
ords, his lack of language skills can be very

frustrating at tim
es for both parent and child. T

he
baby at

this
age usually begins to point, w

hich
increases his ability to com

m
unicate. H

ow
ever, the

parent m
ay be unable to tell w

hat object the child is
pointing at. Som

etim
es it

is very hard to figure out
w

hat the baby w
ants w

hen he is babbling, pointing,
and w

aving his arm
s in im

patience. T
he m

ore the
baby show

s his need, to com
m

unicate, the B
ore

sensitive and understanding the parents m
ust becom

e.
Im

itation
is

an im
portant part of the baby's

language at this age. T
he baby is a m

aster at im
itating

intonation, as parents discover w
hen they w

atch the
child playing w

ith a telephone. T
he child's conversa-

tion sounds com
pletely authentic, except that the

w
ords are not

recognizable. B
etw

een- 12 and 15
m

onths som
e babies carry on conversations w

ith their
parents by im

itating intonation. W
hen the parent asks

a question, the baby responds w
ith a babble question.

A
 statem

ent from
 the parent

is answ
ered w

ith
a

m
atter-of-fact

babble, and a com
m

and from
 the

parent produces a babble com
m

and from
 the baby.

T
he baby uses this sensitivity to intonation to

interpret the m
eaning of adult language. M

oods are
picked up quickly. M

any parents report that babies
distinguish betw

een different kinds of no's. A
 m

atter
of fact "no" does not produce the sam

e reaction as a
frantic "no." and neither of these is'the sam

e as an
angry "no." A

 baby usually respects a "no" that
w

arns of danger, but m
ay challenge or ignore a "no"

in other circum
stances.

"N
o"

is
not

the only prohibition w
ord that

children understand at this age. Parents use a variety
of these w

ords
nasty, yuk, dirty, hot, broken:

B
ecause prohibition w

ords typically are spoken in an
em

phatic tone, the child understands their negative"
m

eaning. O
ften the child sum

s up all these "had"
w

ords w
ith the expression "oh-oh."

T
he baby is beginning to understand the nam

es of
objects, an'm

als, and people that are im
portant to

him
. T

his grow
ing com

prehension is linked to situa-

0

)
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tions in w
hich he interacts w

ith other people. T
he

child starts to understand statem
ents like, "W

ant
another bite ? ", "I'm

 going," "D
on't touch," W

ave
bye-bye." B

y the end of this period of developm
ent

the
range of phrases and nam

es
that

the
child

understands is quite extensive.
R

eceq studies have show
n that m

ost adults use a
Z

different if
of language w

ith babies. T
hey speak in

short, sim
ple sentences. If the baby says a w

ord, the
adult repeats back the w

ord, but in the form
 of a

short sentence. T
his technique, w

hich has been called
expansion, probably helps the baby learn to under-
stand com

m
on phrases. M

ost parents recognize that
talking baby talk to a baby is not a very good idea. If
a baby learns to pronounce a w

ord incorrectly,-"itty
baby" for instance, it w

ill be m
ore difficult to learn

to say "little baby."
A

 young child's ability to use w
ords appropriately

probably lags behind his ability to uriderstand lan-
guage. W

hen a child hears language, the context can
be used to interpret the w

ords. It is m
uch harder to

produce w
ords that fit a context. "D

a da" is by far
the m

ost com
m

on first w
ord in a baby's vocabulary.

O
rdinarily "da da" begins as a babble or nonsense

sound that gains its m
eaning through association. T

he
baby pronounces "da da" in a playful m

ood, and
daddy is called to the scene. Soon the baby learns to
associate daddy's arrival w

ith the sound.
For m

any babies the second w
ord is "m

a m
a." A

baby is apt to babble "m
a m

a" w
hen tired or hungry.

and so a "m
a m

a" sound in alm
ost every language has

com
e to signify m

other. A
 m

other m
ay w

orry if her
child does not say "m

a m
a," but this does not

indicate a w
eak relationship betw

een m
other and

child.
It sim

ply m
eans that the child babbles w

ith
other sounds and has not had the opportunity to have
the sound "m

a m
a" reinforced.

O
ther w

ords in a baby's early vocabulary reflect
those objects that interest him

 and have nam
es that

he can pronounce. O
ften they begin w

ith a vow
el

sound or the consonants b, c, d, m
, or n. B

aby.
bye-bye, bottle, ball, no, nana, m

ilk, dog, dow
n. car.

i
f

M
ow

eyes, up, and doll are frequent beginning w
ords,

W
hen a child learns to say a w

ord, he seeks out
opportunities to practice it. If he learns "dog", he is
particularly interested in finding dogs so that he can
use this new

 w
ord. Parents can share in the baby's

excitem
ent by helping w

ith the search. T
hey can

point out dogs that the baby m
ight m

iss
a dog on

televisiN
p or a picture-of a dog in a story book.

B
etw

een 12 and 15 m
onths m

any babies develop
a m

eaningful vocabulary of three to six clear and
unm

istakable w
ords. Som

e of these w
ords m

ay be
"idiosyncratic", that is they are w

ords that the baby
uses in his ow

n w
ay to stand for a person or thing.

A
lthough these first w

ords rival baby's first steps as
developm

ental m
ilestones they represent only a sm

all
portion of the language developm

ent that takes place
during these tw

elve m
onths. A

lm
ost day by day the

baby learns to understand the m
eaning of new

 w
ords

and phrases. Furtherm
ore, he is building up a base of

experiences
w

hich
are

the
source

of language
developm

ent.
A

s the baby learns to com
m

unicate w
ith others, T

-4
he

is
becom

ing increasingly m
ore know

ledgeable
about him

self as a com
m

unicator. T
hroughout the

second year of life he w
ill continue to discover m

ore
about him

self. In w
ays that are som

etim
es perfectly

charm
ing and at other tim

es provoking, he w
ill assert

his independence.
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T
he year old's zest to explore is aided by his

increasing ability to m
aneuver around the house. T

he
average baby learns to w

alk betw
een tw

elve and
fifteen ninths old. Som

e babies explode into w
alking

m
astering creciiing.1,pulling up. cruising. hand-

w
alking and independent w

alking in rapid succession.
For other babies learning to w

alk is a m
uch m

ore
gradual accom

plishm
ent. A

 long tim
e is spent at

pulling up. before a side step. is attem
pted. T

he
pulling up period m

ay be com
plicated by the baby'sI

I
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inability to sit back dow
n again. D

uring this aw
kw

ard
period the baby m

ight pull him
self up in the crib,

scream
 until he is sat back dow

n, then im
m

ediately
pull up again. D

espite appearances. the baby is not
being perverse. H

e has learned a new
 skill, and m

ust
practice it, and until som

eone sits him
 back in his crib

he cannot continue his practicing.
T

he final plunge into independent w
alking can

also be a draw
n out affair. T

he baby w
alks holding on

to tw
o hands, then one hand, then one finger

and
then progress com

es to a stand still. H
e goes through

w
hat appears to be an interm

inable period clutching
that one adult finger.

W
hether independent w

alking is accom
plished at

a snail's pace or in a sudden developm
ental burst, the

baby w
ho has just learned to w

alk dem
ands oppor-

tunities to practice. T
he first w

alk is a kind of bouncy
w

addle. W
ith feet spread apart and arm

s in the air the
baby inche's forw

ard by rocking from
 side to side. A

quick reversion to creeping m
ay follow

 an unexpec-
ted tun

or the sighting of a favorite toy. In the
early stages of w

alking a baby also resorts to craw
ling

w
hen lie needs toget som

ew
here in a hurry.

Just as soon as the baby has achieved m
inim

um
balance, he is ready for a new

 challenge. w
alking w

ith
som

ething in his hands, w
alking w

hile carrying is a
different skill from

 the beginning w
addle be6use the

baby cannot use his hands for balance. L
ike anS.,=

"115w
skill,

w
alking w

ith carrying requires practice and
elaboration. T

he baby w
ill hold som

ething w
ith one

hand, and then tw
o hands, som

ething sm
all and then

som
ething big, som

ething light and som
ething heavy.

som
ething w

ith handles and som
ething that is diffi-

cult
to

get hold of. T
he very' young baby has

difficulty anticipating w
eight, and is apt to drop the

heavy item
 he has attem

pted to pick up.
A

nother favorite early sulking activity is pushing
along a roll toy. Popper toys are quite popular at this
stage as they com

bine visual excitem
ent w

ith an
interesting sound. O

nce again w
hen the baby has

m
astered the knack of w

alking and pushing he enjoys
a variety of pushing activities

w
ith cartons. chairs.

f:
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carriages, or any large toy on w
heels. Pull along toys

are harder to m
anage than push tors because they are

harder to w
atch. W

hen a baby first learns to m
anage a

pull toy he either half w
alks and half creeps. or w

alks
and stops in spurts so that he can keep track of the
toy. W

hen he becom
es m

ore sure of his w
alking, he

can w
alk backw

ards and w
atch the toy as he pulls it

along.
W

hether the baby has m
astered w

alking or not, he
probably w

ill be attracted by a flight of stairs. G
oing

dow
nstairs is m

uch m
ore of a challenge than going

upstairs. C
haracterist:ally parents try to avoid an

accident by teaching the baby how
 to clim

b dow
n

stairs. M
ost of the tim

e it doesn't w
ork. Parents are

the first to confess that their efforts to teach their
babies a particular technique w

ere not successful, but
that

all
of a

sudden
their baby w

orked out
a

technique by him
self. U

sually the baby hacks dow
n

the stairs, although som
e babies sit on the stairs and

slide from
 one step to the next.

Sitting in a chair is another special skill that som
e

babies take
a

w
hile to

learn. W
hen babies first

attem
pt to get in a chair. regardless of its size, they

fall into it or clim
b onto it and finally turn around.

B
acking up into a chair and sitting dow

n directly
requires coordination and aw

areness of position in
space. T

hat's w
hy it

is so m
uch easier foi a baby to

get him
self alto a big overstuffed chair titan into a

child size rocker. G
enerally speaking som

e babies at a
year are dim

bers, others are not. C
lim

bing is not
related to w

alking. A
 baby can learn to get from

 floor
to chair, and from

 chair to table before he can stand
alone. C

onversely, a baby m
ay show

 no interest in
clim

bing until he has m
astered his w

alking.

A
 first

task for the w
alking baby m

ay he to
relearn som

e of the skills he had m
astered as a creeper

pusluog open a door, getting underneath a table or
finding his w

ay around the house. A
fter all, the

w
alking baby sees things from

 a w
hole new

 perspec
tive. A

 second task for the w
alking baby is to gather

new
 inform

ation about the things around him
. A

s
soon as the baby beL

.om
es really confident about

1
4

yfflim
e:ints'egi

M
I

him
self as a w

alker, he can use his w
alking skills to

expand the scope of his explorations.
D

uring the
first year of life the baby learned

about
his im

m
ediate w

orld by listening, looking.
feeling,

tasting and m
anipulating, H

e learned
to

shake, bang, rattle, grasp, drop, rub and tw
ist. Jean

Piaget,
a

Sw
iss psychologist,

calls these w
ays of

know
ing, "schem

es." A
s a child gets older, he uses his

"schem
es" in a m

ore deliberate w
ay in order to find

out m
ore about his physical w

orld.
C

onfronted w
ith a new

 object, a shoe box, for
exam

ple, the 12 to 15 m
onth old carries out a series

of experim
ents. H

e bangs on it, turns it over, tastes it,
explores it

visually, shakes it, and throw
s it dow

n.
D

uring these prelim
inary investigations, he discovers

that the box has a tor that can com
e off. H

e centers
his attention on the task of taking off the top, and
then exam

ines the contents. H
e pulls out each piece

of tissue paper, crushes it, tears it, and tosses it over
his shoulder. T

hen he picks up his new
 shoes, bangs

them
against

each other, m
anipulates one shoe.

rotates it carefully and drops it. In a few
 m

onths he
m

ight be interested in stuffing the shoe box w
ith new

toys, but at this age m
ost babies are preoccupied w

ith
em

ptying, undoing, banging together and pulling
apart.E

m
ptying containers is probably the m

ost useful
schem

e that the year-old baby possesses. A
s the baby

em
pties things he learns the relationship betw

een the
container and w

hat is
inside. A

t the sam
e tim

e he
m

akes all kinds of interesting discoveries about the
things that he pulls out. M

ost babies w
ill em

pty just
about anything they can get to

dresser draw
ers,

kitchen cabinets, dishw
ashers, trash cans, a cup of

m
ilk, the gold-fish food. ham

pers. bookshelves, tool
chests, purses, ashtrays, sew

ing ha .kets. O
nce a baby

discovers the fun of em
ptying som

ething. he m
akes a

routine out of it. M
otlx;rs tell us over and over again

that just as soon as they put the pots back in the
cupboard. or the hooks hack on the shelf, their babies
are at them

 again.

13



O
bviously, the baby's interest in em

ptying things
can get to be a nuisance, and m

ost fam
ilies have to

find a w
ay to keep it

w
ithin bounds. T

he m
ost

com
m

on solution is to give the baby certain things
that he is allow

ed to em
pty

a draw
er, a cabinet, a

w
astebasket, a purse, or perhaps a bookshelf. T

hings
that shouldn't be em

ptied are put off lim
its or at least

tem
porarily out of reach. T

he good silver is placed in'
a top draw

er, the desk draw
er is locked, and the tool

box is stored in a closet. A
 second w

ay to handle the
baby's em

ptying gam
e is to give him

 a variety of
containers to em

pty. O
ne fam

ily that w
e visited kept

the
baby's

toys
in

a
set

of sm
all

baskets. B
y

reintroducing old toys or by adding an occasional
kitchen item

, the parents m
ade these containers

particularly exciting to em
pty.

Som
e babies begin to com

bine em
ptying things

and transporting things. O
ften the baby picks out a

favorite spot to store the things he collects. T
his spot

m
ay be behind the sofa, on the coffee table, in the

garbage can or the toilet bow
l. For exam

ple, the baby
m

ay be found concentrating hard at rem
oving all the

tissues from
 the tissue box in order to stuff them

 one
at a tim

e into the toilet bow
l.

In the process of em
ptying everything around him

the baby com
es across w

ater. H
e finds it

is a very
versatile toy. Y

ou can drink it. spill it. pour it, sw
ish

it.
or m

ake it
disappear. Y

ou can capture it
in a

container, and let it spill out again, and m
ost fun of

all you can stick your fingers in
it

and m
ake a

splashing sound. O
nce a baby has discovered the fun

of splashing, he is apt to find w
ater everyw

here
in

the bath tub, the toilet bow
l, the gold-fish tank, the

dog's dish, the soup bow
l, or an outside puddle.

A
nother com

m
on schem

e betw
een 12 and IS

m
onths is tw

isting knobs. T
he baby is attracted to

circles of all kinds
the tense on a cam

era, the knobs
on the stereo and television, the w

heels on a toy car.
H

e trys to m
anipulate any dial that he finds. T

he
rotation of a circle seem

s to fascinate a baby, and in
his hom

e m
any of these circular knobs control

electrical appliances. T
he baby gets a trem

endously

14

exciting effect w
hen he activates the dishw

asher or
the radio.
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T
he baby's attraction to knobs and buttons is

paralleled by an equally strong attraction to anything
that has a "m

ovable" part. For the year old baby
there seem

s to be an unw
ritten law

if it m
oves,

m
ove it

w
hether it's the handle of a purse, the door

to the oven, the toilet flusher, or the ashtray on the
car door.

A
lm

ost all
babies pull off glasses, tw

ist w
atch

bands, or tug at a string of beads. In the process of
tugging at things to see if they w

ill com
e loose, the

baby is apt to discover that pages com
e out of books.

T
his can start the baby off on a tearing spree that can

be disastrous to a book collection or an older sibling's
hom

ew
ork.

A
il old schem

e that continues to be useful to the
baby is visual inspection. A

s the baby tw
ists, turns,

and fingers an interesting object he inspects it very
carefully w

ith his eyes. H
e m

ay also be intrigued at
this age w

ith looking out of the w
indow

. M
any babies

w
ill stand on the chair or the sofa, press their face

against a picture w
indow

 and just w
atch.

T
he baby's interest in visual inspection extends

from
 scanning-.large spaces. like the out of doors, to

looking at very little objects. H
e notices a tiny thread

on the carpet or retrieves a single pea from
 the corner

of his high chair. H
e m

ay be particularly interested in
looking inside a box or w

astebasket and w
ill get

him
self in rather com

ical positions.
A

s the baby goes about the business of pulling
things apart and em

ptying containers he begins to do
som

e prim
itive planning. lie recognizes that he w

ants
to get the silverw

are out of the draw
er, the apple core

out of the w
aste basket, or the flow

er arrangem
ent

off the
table. E

ach of these objectives
takes a

different kind of m
otor planning. T

he draw
er m

ust be
pulled open befO

re he can get 'to the silverw
are. H

e
m

ust pull him
self up to the table before he can get to

the flow
ers, or he m

ust tip over the w
aste basket

before he can reach the apple. M
oving from

 one
disaster area to the next, the parent m

ay find it hard
to appreciate how

 m
uch the baby is learning through

these active explorations.



M
ake your child

a m
ilk carton

boat.

D
rop-in gam

e
M

ake a hole in the lid of an ice
cream

 container big enough for a rubber ball.
Y

our baby w
ill enjoy hearing the ball drop in

and w
orking to get it out.

04,

,

T
ry holding your baby's'doll

upside dow
n. W

hat is her
reaction?

P
ut a toy on one end of the sofa. Let your

child retrieve it.

c
.
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L
et your baby play w

ith a box w
ith

a top. H
e w

ill enjoy the challenge of
taking it off and putting it back on.

neck
P

ut pillow
s or bean bag chairs in

the corner of the room
 to give

your baby som
e clim

bing experiences.
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S
tring up a beach ball for your baby

to sw
ing at. (P

lastic holders frorr
six-packs or net beach bags can be

used to hold the ball.)

W
hen your baby has both hands full give him

 a
third object. W

atch to see how
 he solves the

problem
 of having only tw

o hands.

A
 box and a paper tow

el roll m
ake a fine

puzzle toy.

6

T
ie a rope to a soft doll or stuffed anim

al. Y
our

baby w
ill enjoy w

atching it sw
ing and trying to

catch it.

,
y
.

P
ut a toy in the bottom

 of a
deep container. G

etting it out
creates an interesting challenge.

1
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T
hrow

ing a ball or a soft toy from
 the

top of a staircase c.n be a fun activity.

,A

S
how

 your baby how
 to fit clothespins

around the edge of a container.

T
each your baby how

 to use a
spoon to clang the side of S

pan

F
illing a container can be a

com
plicated task

71
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Let your child turn the lights
on and off.
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T
ie a ribbon to a favorite toy and hide it.
Y

our baby w
ill learn to find the toy by

pulling or follow
ing the string.17
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B
abies enjoy trying to

fit/ several
-

objects into one hand.

1
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P
ut alavorite toy or a 'shelf just

high enough for the baby to
reach up and get it.

W
ater.play is m

ost excitjng w
hen the

baby has a variety of containers to em
pty

and fill.

T
urn a container over, and let
your baby line up his cars or

.4

sm
all toys on the top.

A
 step stool

m
akes a good

clim
bing toy.

.
y

S
how

 your baby his ow
n picture



1.

B
abies enjoy

im
itating a

drum
 beat.

A
s your baby looki at a picture talk about the

things he sees and relate them
 to things the

baby know
s. T

his m
other is reading the rhym

e
"T

his little piggy goes to m
arket."
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Let your baby have a turn
talking on the real telephone.

l
l

A
 gam

e of peek-
a-boo is fun at

any age.

T
alk through a tube.

Y
our baby w

ill enjoy
hearing how

 your voice
sounds.

m
7,"
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A
 pie plate w

ith bells m
akes a good

rhythm
 toy. (U

se very large bells, and
attach w

ith strong cord or elastic.)10
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A
 buttec cup

container w
ith

a little yarn to
decorate it
m

akes a
fine hat.

N
A

 4

ii

20

4,

Lift your baby up and lether touch .
things that are up high and norm

ally out
of her rech.

A
 sock doll is an

easy toy to m
ake.

C
leaning up

can be fun.

A
 sim

ple gam
e like putting

a hat on a doll's head can
hold your baby's interest.

G
ive your baby different

opportunitiet to use a new
'

w
ord, e.g., "S

ay, eye"

C
3
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P
ut your w

atch to the baby's ear.
S

ee if he w
ill im

itate a ticking sound.
.

D
raw

 a pictfire of a face on a
paper plate. C

over an eye or
a nose. G

ive your baby a turn.

kl

1

Y
our baby w

ill enjoy a turn looking at
the fam

ily album
.

Im
m

o
+

kV
'

V
try*

$
'....fi,1.3`

i
I e. .16

1-`.
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1544.

14c:et;
T

alk on a toy telephone. P
ut

the telephone dow
n and see of

your baby takes a turn

T
r-

tI
,

B
abies love jingles w

ith actions that
go alor.g w

ith the w
ords. R

ock-a-
bye baby - pop goes the w

easel -
and "how

 big is the baby?" - are
C

g
old favorites.
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B
y fifteen 'm

onths old m
ost babies have learned

to w
alk and are using their w

alking skills to accom
-

plish other goals. T
he baby w

alks to get to the things
he w

ants oii to get aw
ay from

 places w
here he doesn't'9'

w
ant to be. A

t the sam
e tim

e he has learned different
w

ays of w
alking. H

e can trot for a short distance in a
gam

e of chase or daw
dle along w

hen his
m

otherC
alls

him
 to bitakfast.
P

arents often rem
ark that w

hen their babies gain
control .of w

alking they seem
 to grow

 up all of a
sudden. In part, of course, this

is because a baby
looks older w

hen
he's

w
alking than w

hen he's
creeping or just learning to w

alk. B
ut its also due to

the baby's change in perspective. C
learly now

 the
baby sees him

self as being like his parents and he tries
to confirm

 this perception by doing grow
n up things.

M
any of the dem

ands of the fifteen- to eighteen-
m

onth-old baby stem
 from

 this desire to be like a
grow

n up. lie w
ants to drive the car, talk on the

telephone. push the vacuum
 cleaner, or run the law

n
inow

e0T
h-se dem

ands for adult privileges are m
ost

insistent at m
eal tim

e. T
he baby sees his parents and

siblings sitting in chairs around the kitchen table. H
e

w
ants to get out of his high chair. and sit at the table,

too, H
e insists on feeding him

self jello w
ith a spoon,

or holding his m
other's cup of hot coffee, or

eating a

piece of si'ak that is on his father's plate. A
lthough

the persistent dem
ands O

f the baby can m
ate a

problem
, they are certainly a healthy sign. T

he baby
sees him

self as being like a grow
n up and entitled to

grow
n up privileges.

T
his em

erging aw
areness of him

self as a person is
apparent in m

uch of the baby's play activity. A
l-

though he continues to explore his im
m

ediate sur-
roundings he is becom

ing m
ore selective about, the

things he gets into. T
he articles or tools that his

siblings or parents use take on special value. lie tries
to get hold of such things as w

allets, keys. screw
-

diivers, lipsticks,- pens. m
atches. telephones, records.

m
agazines, and razors. H

e is constantly alert.w
atch-
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W
ing how

 adults use things. and w
aiting for a turn to

try. W
here.as the year old tried out all his m

anipula-
tive schem

es on every object he found. the fifteen to
eighteen m

onth old child is especially interested in
im

itating the w
ay adults use an object.

A
s the baby expands his field of exploration and

becom
es m

ore interested in copying adult activities,
the question of lim

its conies up, E
ach fam

ily is faced
w

ith a series of decisions to m
ake. W

hat sorts of
things w

ill they allow
 the baby to do, and w

hat sorts
of things w

ill they stop? H
ow

 w
ill they keep the baby

from
 getting into things that he can destroy or things

that m
ight be dangerous? S

hould they put everything
out of the baby's reach, w

atch the baby at all tim
es,

or try to teach the baby w
hat he can play w

ith and
w

hat he cannot? O
rdinarily parents W

ill decide to
keep things that are dangerous or very valuable out of
the baby's reach. A

t the sam
e tim

e they w
ill leave

som
e things w

ithin reach that they don't w
ant the

baby to get into. In this w
ay thi baby can have

opportunities to learn the m
eaning of "no" w

ithout
the risk of an accident.

A
lthough the exploration of objects and their

uses occupies a m
ajor portion of the baby's w

orking
hours,

it
is

only one aspect of his exploratory
behavior. A

 second area of exploration is social. T
he

baby
is

becom
ing m

ore' and m
ore interested

in
exploring the effects he can have on other people.
C

an lie m
ake people react to crying or yelling? C

an he
get people to pay attention to him

 by shouting,
show

ing off, or im
itating iheir gestures" C

an he m
ake

people
react in an interesting w

ay by pinching.
poking. yelling or hugging? C

an he m
ake people do

the
things he w

ants by pulling, hitting, w
hining.

crying or sm
iling?

A
 baby w

hose parents set up consistent and
reasonable lim

its learns several things through his
explorations. lie learns that he does have the pow

er
to effect other people, but that this pow

er is not
w

ithout lim
its. lie can get H

is father to let him
 taste

C
D

C
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his dinner, but he cannot get him
 to give up his w

hole
dinner. H

e can play ,and kick and fuss for a w
hile

during a diaper change, but if he acts up for too long,
his parents w

ill hold him
 dow

n firm
ly and the diaper

w
ill be out on.

T
he baby is also learning that certain techniques

for affecting people w
ork better than others. H

e m
ay

learn that he gets things faster w
hen he cries than

w
hen he hits, or that people pay m

ore attention w
hen

he laughs than w
hen he scream

s. Som
e babies learn

that different people react in different w
ays

crying
m

ay produce a desired outcom
e w

ith a grandfather
but not w

ith a father. H
itting m

ay bring a laugh from
D

addy but m
ake M

other very angry. It is m
uch easier

for the baby to learn effective social techniques w
hen

parents can agree on w
hat the lim

its are.
A

t the sam
e tim

e m
at the baby explores his

pow
er to effect other people, he exerts him

self to the
lim

its of his ow
n pow

er and ability. H
e pushes and

pulls, rugs and carries, opens and shuts, clim
bs up and

slides dow
n in a constant effort to find out just w

hat
he can do. E

ventually he reaches the lim
its of his

endurance, but he is too keyed up to agree to a nap
or to go quietly off to bed. T

he end result often is a
tem

per tantrum
 or a burst of uncontrollable tears.

Som
e babies fall asleep after a few

 seconds of crying.
O

thers need help in settling dow
n before they can fall

asleep.
A

gain, each fam
ily finds its ow

n w
ay of

H
elping their baby handle his exhaustion. R

elaxed
pacing during the day, and establishing a w

orkable
routine help prevent this build up of tensini.

W
hite the baby at this age presents his fam

ily w
ith

m
any new

 chailenges, he
is

also an entertaining
com

panion. A
 delightful aspect of his self-aw

areness
is his grow

ing sense of hum
or. Ile realizes that he can

becom
e the center of attention, and he enjoys the

role.
Ile dances to m

usic now
, not just because he

can, but because he enjoys the applaU
se. A

fter a
perform

ance lie looks around the room
 to see the

effect he has created. O
nce -he has captured the

attention of his audience, he perform
s his entire

repertoire. T
his repertoire m

ay consist of a bouncing
k
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up and dow
n dance step, a tilt of the head, i half w

ay
sum

m
ersault, sw

inging arm
s, turning around in a circle

or perhaps craw
ling on the floor. T

his reversion to
craw

ling as a joke show
s the baby's aw

areness that he
'is really too big to craw

l. In other w
ords, the baby

m
akes a distinction betw

een the baby he w
as, and the

child he is now
.

L
iving w

ith a fifteen to eighteen m
onth old baby

is never a dull experience. For som
e parents it

is a
favorite age. T

hey enjoy the opportunity of inter-
acting w

ith their baby in new
 and different w

ays, and
are fascinated by their baby's new

 discoveries and his
grow

ing sense of hum
or. O

ther parents find that the
baby's constant activity, and obstinant

testing of
lim

its m
akes him

 hard to cope w
ith. in large part,

parents'
reactions

to
the baby

at
this

age
are

influenced by their baby's ow
n tem

peram
ent. A

 quiet
and placid baby, a baby w

ho accepts lim
its w

ithout a
struggle,

is
easier

to m
anage than an active and

determ
ined baby w

ho is constantly testing lim
its.
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B
etw

een IS and IS m
onths a baby develops a

personal relationship w
ith a w

ider circle of people.
A

lthbugh m
other and

father
:ire

still
the m

ost
Im

ptfrtant people in
his

life,
lie associates special

gam
es and activities w

ith other relatives and fam
ily

friends. Perhaps he 1110:s to clim
b on his grandfather's

lap and retrieve a pipe from
 his inside vest pocket. O

r
II1A

 he he encourages his aunt to sing to him
 by

calling her "la Ia."
T

he baby also
is

less afraid of strangers.
It

is

com
m

on for babies at this age to hand a toy to a
straneer. Som

etim
es the child extends the toy and

then decides not to give it to the stranger after all. A
t

the other extrem
e an IS-m

onth-old child m
ay bury a

friendly
visitor

w
ith

favorite
books,

trucks,
ind

stuffed anim
als. T

 his is one W
ay for the child to invite

the stranger to talk w
ith him

. A
 less direct w

ay to
attract a stranger's attention is to scatter toys around

fit

the room
. T

he child m
ay not be bold enough to ask

the guest to adm
ire his toys, but he can com

m
unicate

the sam
e kind of m

essage by scattering.
A

s
in

all
areas

of developm
ent, the baby's

progress in
social relationships is not sm

ooth and
steady. A

fter a period of sickness or an upsetting
separation, a baby is likely to becom

e m
ore attached

to his parents and less w
illing to interact w

ith other
people. T

he child
is not able to understand the

reasons
for

separation or
sickness, and therefore

interprets it
as a kind of punishm

ent. lie becom
es

m
ore dependent on his parents because he is afraid of

losing their support. A
t the sam

e tim
e he becom

es
angry at being punished. Parents are often surprised
by this com

bination. T
he child is w

hiny and clings to
them

, but lie also is aggressive and tries to hit them
.

T
heir confusion is even greater w

hen they have been
especially nice to the child during a recent
I how

ever, parents m
ust rem

em
ber that a child m

a%
 he

blam
ing them

 for circum
stances over w

hich they had
no control.

T
he baby w

ho becom
es m

ore dependent on his
m

other m
ay reject another relative's attem

pts to take
care of him

. T
he baby. 111.1 develop a preference for

m
ales or for fem

ales. It Is disturb-m
g to parents w

hen
a baby becom

es less Irk ndly tow
ard w

ell m
eaning

adults. It also is disturbing to relatives M
ien a baby

seem
s to reject them

. U
sually , how

ever, these periods
of w

ithdraw
al by the baby .ire only tem

porary. O
nce

the baby
regains his sense of security, he w

ill he
receptive again to relatives and fam

ily friends. T
he

im
portant thing is

to accept the baby's feeling, as
gracefully as possible. T

he baby V
, ill he im

polite at
tim

e,. but at this age he is not able to understand the
idea of courtesy.

'\s the baby becom
es m

ore al%
 are of him

self. he
naturally

learns to express his teclings m
ore

torce-
firlly. \lost babies learn him

 to use no betw
een

and IS m
onths, although they hase understood the

m
eaning of "no-no" h )1- m

any m
onths.

'1\ hen the
balls has m

astered "no" he can use it ,n the w
as that

he has heard it
used. Ile sees the ,,at on the dining



table and chases it off yelling "no-no." H
e m

ay even
touch an electric cord and say "no, no" to him

self.
T

his im
itative use of "no" is easy for parents to

accept. E
ventually, how

ever, the child begins to use
"no" to defy his parents' requests.

U
sually this process is gradual. B

etw
een 15 and

18 m
onths the child says "no" in specific situations

that arouse strong feelings. H
e doesn't w

ant to leave a
park, he doesn't w

ant to eat his egg. L
ater in his

developm
ent the baby w

ill experim
ent w

ith "no,"
saying it autornatically to every request in order to
see w

hat w
ill happen.

M
ost parents realize that the baby's ability to use

"no" is -a healthy sign. A
fter all, "no" is oile of the

m
ost useful w

ords-in any language. A
ny of us w

ould
be severely handicapped if w

e w
ere not allow

ed to
use such a w

ord. O
n the other hand, parents are faced

w
ith a difficult situation. T

he baby is not old enough
to understand the reasons behind a request, but he is
old enough to reject it.

T
here is

no sim
ple solution to

this problem
.

H
ow

ever, there are tw
o rules of thum

b thin m
ake

sense. First, parents can lim
it their requests to those

that are m
ost im

portant. If a child cannot understand
the reason for m

ost requests, one w
ay to ease the

situation is to m
ake few

er requests. T
here still w

ill be
m

any requests, dozens of them
 each day. B

ut dozens
each day are preferable to hundreds.

Second, parents can help channel unacceptable
activities into acceptable alternatives. M

ost parents
disapprove w

hen a child picks the leaves off house-
plants, throw

s breakable dishes, or pours m
ilk on the

rug. Y
et activities like these are acceptable in certain

circum
stances. Parents encourage children to pick

dandelions on the law
n, they show

 children how
 to

throw
 halls or to pour w

ater in the bath tub. It all
depends on the circum

stances.
A

lthough a child betw
een 15 and IS m

onths
cannot understand the reasons behind his parents'
rules, he can learn to distinguish betw

een different
circum

stances. H
e can learn that picking dandelions

and w
eeds

is
different

from
picking leaves off

r

houseplants. H
e can learn w

hen tearing, throw
ing, or

pouring is allow
ed and w

hen it
is not. O

f course,
these rules are not easy to learn, nor easy to teach
either. It takes a lot of tim

e and effort to redirect a
child's urge to explore into appropriate activities. For
exam

ple, it
is not easy to think of an acceptable

activity` that
can take the place of playing w

ith
electrical outlets. Perhaps the child can be interested
in other poking activities, such as putting keys in
keyholes or shapes into a sorting box; or the child can
be interested in electrical sw

itches instead of outlets.
In som

e cases no idea w
ill w

ork. T
he child insists

on playing w
ith the outlets, despite the fact that

alternative activities have been encouraged and he has
been spanked for playing w

ith the outlets. In such a
case the child's ability to :ay "no" has resulted in a
serious

confrontation
be

reen
parent and child.

A
lthough this kind of confictitation occurs in every

fam
ily, the parents' goal should be to avoid creating

one w
henever

possible.
O

nce
the

confrontation
develops, no w

inners em
erge. E

ither the child, the
parent, or both lose som

e of their self dignity.
T

he child's ability to say "no" is often expressed
in regard to eating and sleeping. T

he baby w
ho alw

ays
has gone to bed w

ithout a fuss m
ay refuse to

go to
bed. B

edtim
e can becom

e a nightm
are for the w

hole
fam

ily as the parents try out different techniques for
getting the baby to sleep. Som

e fam
ilies feel com

fort-
able using very supportive techniques

like rocking
the baby to sleep, putting him

 in their ow
n bed,

reading him
 stories, leaving a bottle in the crib, letting

him
 fall asleep in the living room

. O
ther fam

ilies feel
m

ore com
fortable if they do not establish a pattern

that could be difficult to break. T
hey let the baby

cry
him

self to sleep. It is im
portant to rem

em
ber that the

baby's bedtim
e revolution stem

s from
 his desire to

control his ow
n fate. W

hy should he have to
go to

sleep w
hen his parents tell him

, w
hy should he have

to sleep alone? E
ach fam

ily decides for itself w
hat

kind
com

prom
ise can he struck betw

een, the
feelings of the parents and the child.

E
ating problem

s are easier to solve than sleeping
problem

s. O
nce the parents are convinced that m

ost
babies have a drop in appetite during the m

iddle of
the second year, it is easier for them

 to accept the
baby's rejection of food. It is m

ore difficult to accept
the fact-that babies do not have good table m

anners.
Fingering food, sm

earing, poking, squeezing, drib-
bling are interesting activities. and now

 that the baby
less hungry, he'd rather play than eat.
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In m
any fam

ilies the dinner hour is the best
opportunity for the baby to see his father. Shortly
after dinner the baby m

ay go to bed and not see his
father until dinner the next day. T

he baby's need for
attention from

 his
father m

ay conflict w
ith the

norm
al dinner routine. A

 baby betw
een 15 and 18

m
onths has learned that he can get attention by being

m
ischievous. In som

e cases a baby m
ay drop food or

pour m
ilk in order to get his father's attention. In

other cases lie m
ay expect his father to feed him

 or
he m

ay w
ant food from

 his father's plate. If the baby
is rem

oved from
 the high chair, he m

ay start som
e

kind of disruptive activity so that his father w
ill stop

talking to his m
other and pay attention to him

.

O
nce again, each fam

ily finds a different solution.
Som

e fam
ilies allow

 the child to play w
ith his food

and stay at the table. O
ther fam

ilies feed the baby
first and eat dinner later. Som

etim
es the father takes

an active role in feeding the child or allow
s a

child to
stay up later so that he can see his father after dinner.

T
he baby's

ability
to

say "no" seem
s very

negative in one sense. In another sense it is a sign of
trust. T

he typical 15 to 18 m
onth old w

ho is learning
to defy his parents is

quite docile around other
adults, even fam

ilier ones. T
he baby does not say

"no" very often w
hen other adults ask him

 to do
som

ething. D
uring this 'age he m

ay begin to hit his
parents in anger. but he does not hit other adults. In
other w

ords, the baby is negative tow
ard people he

trusts. H
e is not afraid to say "no" or to hit his

parents because he trusts that they w
ill not hurt him

.
O

nly later w
ill he gain enough confidence to defy and

strike out at other adults.
T

he ability to say "no" is part of a larger pattern
in w

hich the baby learns to express his feelings w
ith

w
ords. M

any babies betw
een 1 S and 18 m

onths learn
to say "m

ore" or "gin" (again). T
his kind of w

ord
can be used to get m

ore food or to have an
interesting

activity repeated. O
ften babies say "da." "see," or

"hear," w
hich allow

s them
 to call an adult's attention

to an interesting sight or sound. T
he child is able to

30

.,r
,

e,

express the feeling
"there goes som

ething that
excites m

e."
T

he baby continues to add the nam
es of objects

to
hi,

speaking vocabulary. lbs ability
to im

itate
w

ords becom
es m

ore precise. C
hildren vary w

idely in
their

language
developm

ent.
and

girls
generally

develop (m
iller

than boys.
U

sually
how

ever, the
explosion of new

 w
ords that characterizes language

developm
ent does not occur until IS m

onths or later.
Parents som

etim
es are concerned w

hen 'a new
w

ord is dropped and seem
ingly forgotten after several

w
eeks of use. It is believed that a child's vocabulary is

very unstable at this age because w
ord m

eanings are
not fixed. T

he child seem
s to change the m

eaning of a
w

ord from
 one situation to another. W

hether or not
this is the reason. it

is norm
al for children to drop

w
ords they previously have learned.

Parents also are surprised by how
 long it takes

m
ost children

to com
bine fam

iliar w
ords into a

sentence or phrase. It is not unusual for a child to
have a hundred w

ord vocabulary before com
bining

tw
o w

ords at one tim
e. T

here is no clear explanation
for this fact. A

pparently a great deal of organization
m

ust take place in the child's m
ind before he can link

tw
o fam

iliar w
ords together.

Som
e children learn w

hole phrases betw
een 15

and 18 m
onths of age. T

hrough im
itation a child m

ay
learn to say som

ething like "catch the ball." or "pick
m

e up." T
hese phrases involve m

ore than one w
ord,

but they are fixed. T
he child cannot change the

phrases or use the w
ords in other phrases. E

ach
phrase isike one big w

ord.
T

here
is som

e evidence that children develop
language by expanding

either
their

single w
ord

vocabulary or their phrase vocabulary. C
hildren w

ho
use language to express needs and desires are thought
to speak in phrases. C

hildren w
ho use language to

com
m

ent on objects around them
 m

ay use m
ore

single w
ords.

B
etw

een 15 and 18 m
onths 3 baby learns that

other people have distinct nam
es. H

e m
ay begin to

call the m
em

bers of his fam
ily and the fam

ily pets by

C
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nam
e. A

 favolue
activu3,

is
looking through

a

photograph albnin A
nd picking out fam

iliar faces. T
he

baby m
at recogm

ie his 05511 picture, and it
ts like!)

that he w
ill begin to notice baby pictures on food

hoes.Part of the child's increased sell ass al eneS, is
new

 appreciation ot hi
bod\. Ile pokes his lingers in

his nose and m
outh, investigates his ears, his toes, his

Iaq.
Ile

11133
develop the

habit
ot

tubbing his
genitals. D

uring this period babies often dem
onstrate

that the
see a connection betw

een their uss n bodies
and t1iose of other people. 1 he hab, tna

touch his
father's nose and then touch his ow

n, 01 he m
at

point to his m
other's nasel and then to his ow

n
\s

the child discovers m
ore parts of his ossn body, In., is

e\C
tled to find that there Is a couesponding part on

ot her people'. bodies.

1 he
tt pical

I 5
to

IX
 m

onth old carries the
connection betw

een lum
selt and othei people one

step further. Ile tries to do the things that other
people do. 1 he child at this age is determ

ined to
participate in ant adult actisitt that seem

s Im
portant.

1. hen his fathei gets out his look the bab m
unedi-

el.t
picks up a ham

m
er or screw

:tim
er and pokes

and taps on ss W
ieser Is being tied

Ile is likely
to

insist on trying the sacutun cleanet. the scissors, the
pens. the it pew

riter. Som
e m

achines frighten him
 but

ur
m

ost cases the child is m
ine than w

illing to operate
m

achines like the sew
 w

ig m
achine or the hair disci. If

linen the slightest encouragem
ent. the child ss ill stand

at the sittk and -w
ash- dishes or icy to took on the

,lose

be
desne to im

itate any adult ,i,t1\ ity can
be as m

uch of a nuisance .15 his constant c\ploration
It

Is
.111(1 even dangetons, for the child to be

underfoot all the tim
e. Som

etim
es the , told is

ssillnis
to im

itate an older M
other or sistet, w

hich takes the
pressure ot t

the patents
In othet cases the child

-under superstsion, call be allow
cd to paitt,m

ate
It is

not too inconsem
ent to let a A

dd s(Illib)e on a blink
L

lieckhook
sslute

the
patent

L
L

 Ines
in

the

checkbook. A
 child C

an rinse the non-breakable pans
w

hile the parent w
ashes the dishes.

T
o som

e em
elt' a child', desire to participate can

be directed into unagm
atise pla. T

he child w
ho is

not allow
ed to use the real telephone can talk on a

cos telephone.
1 he child w

ho cannot read} help take
care of a hates

L
an w

 ash and feed a doll A
t this

age the child's pia}
ith dolls,

to),
car,, and tele-

phones
is

largely
11111tatn.e.

T
here

is
nr t

m
uch

'm
agm

a ton insolved. but the child still M
a), tech that

he is pall IC
11).1(1111! 111 an adult actl11).

Just
as

it
w

as im
portant

to nurture a child's
e\plorator instincts at an earlier age. it is im

portant
at this age to support his attem

pt, to be recoanued as
a full-fledged hum

an benig. O
m

en the child's desire to
palm

:m
ate can rte used to counteract undesirable

e \ploration. \ child w
ho insist, on pulling leases oil

plants can help \kith the adult
aetlynY

 of "alerIng the
plants.

I he child w
ho keeps em

pty m
g the kitchen

draw
ers and cupboards can help put groceries, clean

dishes. and N
il\ erss are hack into these sane draw

ers
and cupboards.

B
etw

een
I

and 1 m
onths the \

ability
m

anipulate other people becom
es quite apparent

It is
east to em

phasue the negam
e side ot this beim

\ tor
I he first

real tantillin appear w
hen the child learns

to use teats to get Ins assn 55.13. O
t course_ the child Is

lust
starthig. and he

ss ill keep retinm
g these tech-

niques into adult hood
I loss

erg there also I. nna.h tot and htintoi lit the
.1111.1's m

am
pulat R

e et tort.. D
uring this age the ,held

learns to
1 ease.

1,1%
2.1111e Is 1111111Ing

!tom
m

other sr lather in hopes ot benig ,hased. I he bib\
w

hen In, pate'llt
II

111:: to dies, 111111.11e
rins hehard .,m

m
ers in the del)

I m
en' store. \ II the

w
hile the IN

alw
 Isinglis and .row

s to
.1111d

tom
n, to ,hoy. oft. Ile onen takes

, enter .face and
m

ake,
1

L
lehi,eiate atteripr to plat lot the galler

III`PI"lz slgghns, 555aggC
7114:

'1:1:gtl:1g11R
es"1 1:;t:"-ltd2}it:.hit

the
,1:\

1;1)oli
1:

,1.irt
11

71It)od,.hsls
untscrsatls hosed

i hi;
is so A

po, 1,
v, ithl

ill

11
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his m
ight

to be a person. A
nd there

is genuine
com

m
unication betw

een
the

child
and aJm

iring
parents. T

hey share a feeling of excitem
ent and good

hum
or. For the m

om
ent everyone is on the sam

e
w

ave length and it is a w
onderful experience.

D
ISC

O
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Fifteen to eighteen m
onths in sonic w

ays is a
periO

d of consolidation. T
he baby is consolidating his

w
alking skills, and using this skill to increase his

understanding of the physical layout of his w
orld.

H
e's still apt to w

alk w
ith legs apart and arm

s held
up, but his balance is definitely better. A

 rem
arkable

ability that babies have at this age is the ability to
squat dow

n on the floor, play w
ith w

hatever is there,
and pop right up again.

A
 baby's joy w

ith em
ptying things continues

through the eighteenth m
onth, H

ow
ever, instead of

being the baby's m
ajor schem

e, em
ptying is only one

of several schem
es that

he uses as he explores.
Som

etim
e during this three m

onth period, the em
pt)-

m
g schem

e is paralleled by a filling up schem
e. T

he
baby becom

es just as intrigued w
ith putting things

inside other things as he once w
as in em

ptying out.
A

t this point a w
astepaper basket takes on special

value. A
s a m

atter of fact the baby m
ay conic to

realize that every house has a w
astepaper basket, and

it m
ay be the first thing he searches for in checking

out a new
 hituse. W

hen a baby becom
es interested in

w
astebaskets, checking the trash before dum

ping is a
good idea. T

he baby's idea of w
hat should be put III

the w
astebasket m

ight not coincide w
ith the ideas of

other fam
ily m

em
bers.

T
he baby's interest in putting things inside other

things is not lim
ited to w

astebaskets. H
e m

ay w
ant to

stuff his shoes w
ith orange peels, his crib w

ith stuffed
4111

anim
als or his m

outh w
ith crackers,

pt
,, 174



"I he baby is constantly trying to fit things inside
other things

though he m
ay not have a clear idea of

w
hat can lit into w

hat. Ile struggles to get a large hair
roller inside a sm

aller one. of a bar of soap dow
n the

bathtub dram
.

Ile
is

intrigued w
ith the: idea of

sticking a screw
driver into an electric outlet. poking

his tingei nuoilis car, or poking a stick inside the grill
of a L

adiatru. lie m
ay attem

pt to put a ke,y,
in a

key-hole, or .1 peg in a peg board but has difficulty
finding the right angle. lie also has problem

s w
ith

any
kind of task like screw

ing a lid on a bottle or turning
a key in a m

echanical car w
here one hand does the

holding w
hile other hand m

anipulates.
N

Ian babies at
this age viii choose a particular

place
in

the house to
fill

up w
ith stuff. T

hey
m

ethodically transport all loose item
s that,311e) had

m
ound the hous._

to this pat ttcukr spot. so that
parents know

 lust w
here to look for their m

isplaced
w

allet. or the key to the fam
ily car.

A
 different kind of e\ perim

entation that of
ten

goe. on at
this age is tapping. T

he baby likes to get
hold of any type of stick and

use it
to tap on the

Im
m

ture, the floor. or an older brotlier. lie
is not

using a tool in the teal sense because he doesn't have
an obiecaiye ui m

ind, but his insistent tappn.g on
any thing and eyerythm

g. certainly loreshadow
s the

puiposeilli use of look
\lam

 babies at
his age are getting the idea of

blow
ing. !hey

like to blow
 out m

atches, blow
 on

balloons and blow
 bubbles in

glass through a straw
.

131"u m
g thtousrh a ,a1.1

m
at

w
ith

the baby 11.11.=
 to sip 11"tigh

straw
 like an older

sister
R

ut once the baby discos ers ihai he in w
ow

,
bubbles in

a
glass he m

ay continue to blow
 lust

because
it

is
tun. B

abies don't m
ake m

uch 411
a

disnik lion betw
een the lunchons of m

outh and nose.
and very open you w

ill find a baby blow
ing 00 a

flow
er w

hen he is told to sm
ell it,

A
t the sam

e tune that the baby is e\ ploting his
.siliounding.\ he is e plor m

g his ow
n m

uscle pow
er by

challenging him
self. Ile constantly

is
try m

g to find
out lust hos', strong he is

how
, hg a Ikr\

tip. w
hat sue chair he can push. bow

 loud he can
s,leam

, how
 m

any toys he can can N
. al

tim
e.

sr'

v '

1

33



W
atching a

baby struggle
to

lift
up a heavy

suitcase or push a chair through the door m
akes the

adult w
onder w

hy the baby has sto do everything the
'hard w

ay. W
hy m

ust he carry a teddy bear, truck, and
cigar box all at the sam

e tim
e? W

hy m
ust he go after

the ball that's on the very bottom
 of the toy box')

A
pparently the baby needs to find out and challenge

A
ils physical lim

ns just the w
ay he has to find out and

challenge the behavioral lim
its set for him

 by adults.
B

abies that learn to w
alk at a year often have

reached the clim
bing stage by

the tim
e they

are

fifteen m
onths. O

nce the baby has m
astered a first

clim
bing feat, he has to practice his new

 skill. T
his

practice includes all kinds of variations. Ile clim
bs on

chairs. sofas, tables, a daddy lying on the floor. Sonic
babies at this stage m

anage to clim
b out of cribs, high

chairs. or strollers_ w
ithout reahiing how

 hard the
floor is. Parents m

ay need either to raise the sides of
the crib or low

er the m
attress to keep the baby from

falling out. O
ccasionally, a baby becom

es so adept at
clim

bing that the only really safe thing to do is to
low

er the crib side com
pletely or change the baby to

a bed.O
nce the baby has learned to chm

b on things he
is ready to use his clim

bing skill to accom
plish other

goals. lie clim
bs on a livtog room

 table in order to get
.1 hand in the fish bow

l, or he clim
bs on the com

e;
chair to investigate the telephone. For perhaps the
lust tim

e in
his young life, his parents, w

ho have
alw

ays been supportive of his efforts to practice new
skills. are now

 hedging him
 in w

ith gadgets, barriers,
and "no-no's.

he-basem
ent stairw

ay is gated
the

bathroom
 cabinet IS locked, and the telephone in the

kitchen. just a kitchen chair out of his reach, has lor
som

e untatholthible reason been placed off lim
its.

T
he frustration of all these restraints, com

bined w
ith

the trustration of not akayS know
 rug w

liat he w
ants.

can create som
e tough m

ovem
ents for an energetic

youngster.
A

 som
ew

hat safer exploratoi y
interest

(A
the

baby at
this age invokes feeling different textures.

T
he baby rubs firs fingers across all kinds of surf aces,

34
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and sorts O
ut textures that delight buns. am

use 1110) or
displease him

. \lost babies like sm
ooth soli things

like silk. hair. ice-cream
. polished rocks, or stuffed

anim
als. 1 hey

are intrigued by unusual textures
-

soit-by
beards. or flow

er heads 1 he
often dislike

things that stick
to their fingers like m

ud, glue or
chocolate pudding. T

his dislike of duty fingers has
little to do w

ith the babies w
anting to be dean. It is

m
uch m

ore likely that he needs Jean fingertips to
carry on his explorations.

the texture of food rs particularly im
portant to

the baby at this age. tic is learning now
 to chew

 and
sw

allow
 a sanely of table 1ood. and is developing

sonic definite like' and dislikes. O
rdinarily. a babs's

dislike
list

is determ
m

ed by
texture. Straw

berries,
tapioca

pudding,
spinach,

jello,
egg

w
hites. and

m
ist T

am
ed

orange
juice

are
often

em
phatically

rejected.
"features under foot can he as im

portant to a
bah%

 as the textures of the lood he eats. Sonic babies
refuse to w

alk on grass, others don't like cem
ent. and

m
any a fam

ily has dragged their baby to the beach
only to find out that he hates to w

alk on sand.
A

s the baby carries out his %
arions explorations,.

he is increasing his understanding of the space around
Its house and the objects w

ubm
 that space. lie learns

to get trout room
 to room

, and know
s how

' to hunt
through the house for a m

m
tng parent or sibling. II

there are tw
o entrances Into one 01 the room

s he
m

ight discover bow
 to get hack to hits starting port

by going out one door and bads through another.
'1 his kind of

circle gam
e can keep him

 busy for
several m

inutes.
E

ssentially. then, fifteen to eighteen m
onths is

period in w
hich the baby

is ,arr>
 M

g on extended
explorations of Ins surroundings and attaching m

ean-
ing to the things he finds in term

s of their use and
their user. T

hese m
eanings are still abbrouted

the

SJC
IIIIIn cleaner IS 10 push. the tow

el is to rub on the
dishes. the toilet

is to flush. A
t the sante tim

e the
bah%

 is becom
ing m

ore aw
are of him

self as a separate
person, w

ith pow
er. pO

leIllIals and hInnal



M
ake yourself an

apron w
ith zippers,

buttons and laces.
Y

our baby w
ill help

7y
you get dressed.

"
r";:^^^^^

C
ut the side out of a half gallon m

ilk
carton, and plant seeds. W

hen thP
 seeds

com
e up teach your baby to touch the

new
 plant gently

4 V
.

rx,
4̂

.

^rirrttl...40^^4.....!,^^.
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K
eep your baby's toys in several

sm
all baskets. H

e w
ill learn to fill as

w
ell as em

pty.

P
lace several sm

all toys including a squeak toy under
the rug. W

hile your baby is not w
atching, step on it.

S
ee if your baby w

ill look for the squeak
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.111111La

L et your baby
w

ear an apron
w

ith pockets. H
e w

ill enjoy
hiding his toys inside.M

M
.

71)

M
ake a boat out of a pint

size m
ilk carton -' and use

straw
s as a m

ast
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P
ut som

e raisins inside a jug.
Let your baby figure out how
to pour them

 out.

:1

C

D
ecorate som

e cans and let your baby
stack them

 up.

4

....

IA
 sofa bolster m

akes a good
rolling toy.

M
ake a long pull toy out of em

pty containers.

G
o on a nature w

alk
in the hack yard. H

e
w

ill enjoy fillong his
pail w

ith rocks,
grass and leaves.

S
ee if your baby can

fit a sm
all can inside

a larger one.



W
ear an apron w

ith pockets.
and hide a toy inside.

zer
.1;..

..4N
o.

tfte-_

M
ake a sim

ple inset puzzle.

.........---
4:,,,,i1-.tz,,i-

,.
-4,:rel..:$,,:- ..-

..,..

G
ive your baby a w

et sponge
and let him

 w
ipe the floor.

M
ake balls out of

crushed paper for a safe
and sim

ple version of a
basketball

PR
O

B
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E
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G
ive chitdra basket or draw

string
bag and a large ball. S

A
 if he can

fit the ball into the bag. to
C

Y
)

,"/)
,1,1

w
.

E
m

pty lem
on juice or m

ustard containers
m

ake a good pull toy.

:7
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pow
-A

uly-
G

ive your baby astacking toy.

st.--411111161.211111411
G

ive your baby a sim
ple pegboard.

Let your child put a long
necklace into a
sm

all-m
outhed jug

Let your child experim
ent

w
ith dropping blocks, spools

and straw
s into a narrow

neck bottle.

S
crew

ing a lid on
a bottle is eas'er if

som
eone holds
the bottle. ti

t,

10,

4,4

M
ake a hill for'your

youngster to roll his
car dow

n



4 ;'
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M
ake your baby a

cereal bo?c drum
to w

ear around
his neck'as he

.,A
.

m
arches to .m

usic.

14_ A
 patch of linoleum

 can
inspire som

e
interesting play.

vivfte,ie.4.4,!z,
.

.

ti
f

41-14,4

S
ave your em

pty
containers. Y

our baby
beginning

pretend.
4.

T
his is a fine w

aY
to get the dusting

done. t

IM
A

G
IN

A
T

IO
N

Invite your baby's doll to lunch.

k
M

ake a folding screen by covering
tag board w

ith alum
inum

 foil. Y
our

son w
ill enjoy looking at him

self in
this safe double m

irror

39



IM
A

G
IN

A
T

IO
N

40

H
elp your

baby find
fam

iliar
pictures.

Let your son w
ater his plant.

A
 cardboard tube

from
 paper

tow
elling or

w
rapping paper

encourages
4741

im
aginative play.

Let your baby
A

give "P
olly a

cracker"

P
ie plates

m
ake good sym

bols.

3

G
ive your baby som

e
balloons. S

he w
ill play

w
ith them

 in m
any different W

ays.

C
\1

A
ti4



A
 briefcase and a set of keys

encourages -im
itation.

If your baby resists having his hair
brushed give him

 -A
i chance to brush

his doll's hair.

irm
sratalkl:

k M
t.

-K
4

C
all your baby to the phone.

O
.

Z
ejL

C
t

A
 bag w

ith a shoulder
4'2,41

14
strap can inspire

im
itative behavior.

.

S
ave your old w

allet. P
ut som

e
fam

ily photos in place of license and
charge cards and your baby w

ill love it.

IM
A

G
IN

A
T

IO
N

alr

r
.

vi tt,
is.4

41e,
A

t,.

A
 paper plate on
a stick m

akes a
fine doll.

41
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W
hen you and your son play

w
ith trucks or trains show

him
 pictures of real trucks

or trains

42

M
ake your baby his

ow
n book w

ith a
variety of textures.

1
,

Put
an ankle bracelet w

ith
bells on your child's leg. It

w
ill jingle as he runs or dances.

she,

.r.P
A

tj`t1

M
ake a sim

ple finger puppet
rt4
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A
n eighteen-m

onth-old baby sits on the floor and
holds the telephone up to the ear of his stuffed dog.
It

takes som
e reflection to recognize how

 sophisti-
cated

this kind of play actually
is. T

he baby is
recognizing that a telephone is som

ething that talks
to you, that the ear is the part that does the listening,
and that the flap on the side of the dog's head is an
ear. W

hen the baby places the telephone to the dog's
ear, he sho .vs us that he has m

ade all of these
generalizations and can put them

 together m
 his play.

T
his kind of im

aginative play signals a new
 level of

thinking that begins to appear betw
een eighteen

m
onths and tw

o years. in essence, the baby is holding
an idea or concept in his head. T

his concept is not
bound up w

ith the particular. A
n ear is not just his

ow
n car

it is a thing that you hear w
ith. T

he baby
is thinking on a sym

bolic level.

Just as the eighteen-m
onth-old baby dem

onstrates
a new

 level of thinking m
 his

im
aginative play, w

e are
apt to see a real spurt of grow

th in the developm
ent

of language. M
any babies are now

 going
through a

nam
ing stage, w

here a favorite gam
e is attaching a

nam
e to a thing, T

he connection
betw

een nam
e and

thing m
ay he em

phasized by the baby's touching w
ith

one finger the thing that he nam
es.

Som
e babies

interested in nam
ing objects w

ill use a question form
like "w

hatsit?" or "Itsa9" w
hen they w

ant to know
w

hat som
ething is called.

A
s w

ell
as m

aking new
 connections betw

een
things and the nam

es they are called the baby is
learning to associate a tool w

ith the function
it

perform
s. A

t a younger age the baby's use of tools
w

as purely im
itative. Ills sister w

as m
oving a crayon

up and dow
n the page, and so he w

anted a turn. N
ow

he w
ants to play w

ith his sister's crayon so that he
can m

ake a m
ark on the w

all or cover up
the w

riting
in his m

other's address hook. lie w
ants a key to open

the briefcase, a sponge to soak up his m
ilk, or a

toothbrush to brush his teeth. H
e uses other tools in

the sam
e w

ay. H
e is not interested in w

hat Ins

18-21 M
O

N
T

H
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O
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W

scribbling represents, but his scribbling does have a
definite purpose.

A
s the baby becom

es m
ore adept at using a

variety of tools, he naturally w
ants to do m

ore things
for him

self. H
e 'w

ants to feed him
self soup. put on his

ow
n sock, put the record on the turntable. pour his

ow
n m

ilk, and cut his ow
n piece of m

eat. Som
etim

es
there is a conflict betw

een the baby's intense desire
to get som

ething to w
ork and hts equally intense

desire to do it by him
self. T

he buckle w
on't go in the

shoe, the zipper w
on't pull up, the key w

on't fit in
the key hole, the flap w

on't go dow
n on the raisin

box T
he baby is torn betw

een w
anting an adult to

help him
 and w

anting to do it by him
self.

Parents find them
selves in a

position. T
he

baby gets angry if the parent w
ithholds his help, but

he also gets angry w
hen the parent provides the help.

It takes quite a hit of ingenuity to provide the baby
w

ith opportunities to do things for him
self w

ithin the
lim

its of his capabilities. N
o m

atter how
 hard the

parent tries to find toys, play things or household
tasks that the baby can m

anage by him
self, inevitably

the baby w
ill frustrate him

self w
ith a challenge he

just can't m
anage.

T
he sam

e kind of drive that puts the baby in
frustrating predicam

ents m
akes him

 fun to w
atch. H

e
is constantly perform

ing new
 feats that show

 how
m

uch he has observed of adult behavior and how
 very

w
ell he can m

im
ic. T

he baby m
ay conic out of the

closet w
earing his m

other's w
ig or shuffling along in

his father's shoes. O
r he m

ay pick a dandelion from
the backyard and "plant it inside the ivy pot. T

his is
m

ore than sim
ple im

itation. It's the baby's interpri.ta-
non of w

hat an adult does.

M
ans parents have indicated that their eighteen-

m
onth-old baby is interested in w

atching children's
show

s on television, W
hen w

e asked parents w
hat

program
 their baby liked m

ost, the m
ost frequent

answ
er w

as Sesam
e Street. Several parents described

their babies as laughing at cartoons or singing along
w

ith com
m

ercials. O
ccasionally a baby identifies a



I

particular puppet or anim
al, and w

atches selectively
for his favorite character to appear.

T
he baby's

interest
in

w
atching television

is

usually paralleled by an interest in children's books.
M

ost babies at this age do not like having a w
hole

story read to them
. T

hey enjoy
picking out and

pointing to fam
iliar pictures or listening to an adult

talk about fam
iliar pictures or events.

T
he struggle for autonom

y is a m
ajor thrust of

the second year of life. It seem
s to reach a high point

betw
een

I g and 21 m
onths. W

e have talked about the
conflict that arises w

hen the baby can't do som
ething

by him
self. but doesn't w

ant to ask for help. O
ther

conflicts arise w
hen the baby tests out his pow

er to
m

ake decisions for him
self or to m

ake other people
do w

hat he w
ants. O

ften the baby w
ill use "no" just

because li can. Ills parents m
ay ask him

 to show
N

ana w
here his car is.

lie shakes his head and says
"no" in an angry voice. A

ctually the baby has no
objections to touching his car. but he needs to say
"no" to the request in order to establish his pow

er.
A

nother pow
er struggle take; place w

hen the
baby's insistence on doing for him

self interferes w
ith

fam
ily plans. F

or c- sam
ple. Janet's fam

ily m
ay be

ready to go on an outing, but Janet is standing in the
doorw

ay scream
ing at

the top of her lungs. T
he

problem
 is that she can't get the tipper done up on

her jacket and she doesn't w
ant anyone to help her.

A
n alm

ost equally
evisperating aspect of the

autonom
y struggk is the baby's inability

to m
ake

choices. 1 he parent asks the baby
if he w

ants a
cookie or lolly pop. F

irst the baby says. "cookie" M
it

as soon as he gets the cookie he w
ants a lollypop. T

he
parent patiently takes assn the cookie and gives [Inn
a lollypop but now

 he N
k ant, the cookie again, T

he

P
roblem

the_ baby w
ants the right to choose

but does not w
ant to ni.'ike

.1 choice.
T

om
 hp, p()Int

of view
 he doesn't hale a choice unless he can choose

them
 both

1 his period of developm
ent can be diilicult for

the w
hole Lim

its. T
he baby is snuggling both to be

Independent and to control people lie does not hae

a
realtsttc tdea of hts ow

n capahtlittes and doesn't
know

 how
 to accept help w

hen he needs it. T
he

parents. too. are in an am
bivalent position. O

n the
other hand they w

ant their youngster to he independ-
ent and self-sufficient. O

n the other hand they m
iss

their loving and Lom
phant baby. T

he child's new
dem

ands for-autonom
y. his constant no's, lus refusal

to accept help, and his Inability to m
ake choices

produce som
e trying m

om
ents. A

nd yet. tf the fam
ily

can tolerate these difficult m
om

ents. it is a particular-
ly ectting period. S

uddenl, the baby has developed a
sense of self

a recognition of his personal rights
and privileges. in a period of Just a few

 m
onths the

baby w
ho could be fondled, fed, and put to sleep, has

becom
e a com

petent. self-w
illed youngster w

ho m
ust

he dealt w
ith on his ow

n term
s.
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T
he self aw

areness that develops betw
een 15 and

18 m
onths lays the foundation for the child's efforts

to be autonom
ous betw

een
18 and 21 m

onths.
A

utonom
y is a large w

ord that m
eans getting your

ow
n w

ay, being able to realize your w
ishes. O

ften
autonom

y is identified w
ith independence and pow

er.
H

ow
ever, autonom

y also involves dependence and
lim

itations. In the real w
orld a person's desires m

ust
be adapted to the needs of other people and to the
physical lim

itations of things. T
rue autonom

y is a
balance betw

een feelings of independence and de-
pendence. A

 child needs to depend on other people as
w

ell as to be self sufficient. H
e needs to recognize

both his ow
n pow

er and its lim
itations. O

bviously-a
child

does not
acquire autonom

y overnight. T
he

balance betw
een Independence and dependence con-

tinues to be an issue betw
een parents and children at

all
ages. Y

et betw
een

18 and 21
m

onths m
any

children im
press parents w

ith their ability to assert
them

selves and to m
ake decisions for them

selves.
T

he eighteen m
onth old child is beginning to

m
ake choices in sim

ple situations. Like any skill.
m

aking a choice im
proves w

ith practice. It is a sim
ple

m
atter for a parent io give a child options w

hen
feeding or dressing him

"D
o you w

ant m
ilk or

since'' or "D
o you w

ant to w
ear this red shirt or this

blue shirr"' A
t first the child m

ay not understand,
but gradually he w

ill learn how
 to m

ake a decision.
F

eelings of autonom
y, of being in control. are

ot ten negative at this age, fhe child asserts him
self by

resisting som
eone else. H

e refuses to obey his parents:
be fights w

ith his brothers and sisters O
ver toys.

E
ncouraging a child to assert him

self by m
aking a

choice helps the child develop P
ositive feelings about

autonom
y. N

aturally parents do not ask a child to
m

ake choices he cannot understand. E
ven m

ore
im

portant, they do not offer the child a choice w
hen

they already have m
ade a

decision.
If they have
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decided the child should w
ear the blue shirt, they do

not give him
 a choit.e betw

een blue and red.
G

iving a child som
e choices does not elim

inate
conflict. In fact, It m

ay increase conflict. A
s the child

develops m
ore confidence in his ability to direct

him
self, he m

ay resist parental requests m
ore fre-

quently. "N
o" m

ay becom
e a habitual response to

every parental request.
T

here
is no m

agical solution that w
ill resolve

these conflicts. B
oth children and parents are going to

lose
their

tem
pers from

 tim
e to tim

e. H
ow

ever,
parents can keep the w

ord "no' from
 turning into a

highly charged sym
bol. S

om
etim

es they can ignore a
child's "no." F

or exam
ple. suppose a parent suggests

a new
 w

ay to play w
ith som

e blocks, and the child
says "no" and pushes the blocks aw

ay. T
he parent

can ignore this Invitation to argue, and m
ore than

likely the child w
ill try the parent's suggestion a few

hours later.
O

n other occasions parents
an turn a child's

"no" into a gam
e. S

uppose the child does not w
ant to

eat his cheese. T
he parent can ease the tension by

handing the child a to
and asking him

 if he w
ants

to eat that. W
hen the child shouts "no", the parent

can suggest eating a pillow
 or the T

.V
. the m

ore
absurd the better. U

sually the child recognizes the
joke and has great fun yelling "no" am

id peals of
laughier. In ihe end he still m

ay not eat the cheese.
but he has broadened his understanding of "no." It
does not A

w
ay s base to signal a batik,

F
rom

 a parent's view
point, Independence m

eans
that the child

is learning io take care of him
self.

B
etw

een 18 and 2i m
onths a child m

ay learn to feed
him

self w
ith a spoon. w

ash him
self in the bathtub

and m
ake an attem

pt lo brush his teeth. U
nfortunate-

ly
how

ever. the child's idea of independence does
not alw

ays m
atch the parent's idea. M

any children at
this age learn to rem

ove som
e or all of their clothes.

T
hey strip °If their shoes and soi.ls or their diapers.

P
arents w

ould be harp\ if the children w
ere learning

to dress them
sekes, but

this
is

not
the w

ay
it

happens. U
ndressing pi ecedes dressing. and the parent

OLC
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is faced w
ith a child w

ho w
ants to run ?found the

house naked but is not toilet trained.
A

nother com
m

on problem
 is

the child w
ho

refuses to let the parent hold his hand w
hile w

alking
dow

n stairs. O
n a shopping trip, w

hen the parents
w

ant the
child

to be independent and w
alk by

him
self, he m

ay ask to be carried. B
ut w

hen the
parent w

ants to hold his hand because of a dangerous
situation, the child insists on being independent. In
such cases parents w

eigh the value of encouraging a
child's independence against the risk it entails.

S
om

etim
es a conflict situation arises over a daily

routine
like w

ashing. bathing, eating or bedtim
e.

T
he resolution of such conflict m

ay be brought about
through the developm

ent of a ritual. A
 child m

ay
have a bedtim

e ritual, a changing ritual, rituals in the
bathtub, at the table. R

ituals are a com
prom

ise. T
he

parent gets w
hat he w

ants, but the child feels that he
is an active participant and not a passive victim

. F
or

exam
ple. the bedtim

e ritual he Ips get the child to
bed, w

hich is the parent's objective, but the child
feels he has som

e control because he m
akes sure that

the parent com
pletes the ritual. T

he child is the
keeper of the ritual.

R
ituals m

ay be quite short and still effective. A
child m

ay w
ant his blanket arranged in a particular

w
ay: he m

ay insist on an ice cube in his
hot soup or

ketchup on his m
eat. S

om
e of the m

ost effective
rituals

are
verbal. T

he
child

is
old

enough to
understand the parents' language, and he can he
soothed by a fam

iliar verbal gam
e. F

or exam
ple. the

parent m
ay sing a short song, like "B

aa, B
aa,

B
lack

S
heep" w

hen putting the child to bed. O
r the parent

m
ay sing a sim

ple song to the child w
hile

dressing him

"P
ut your little, put your little foot in your shoe.

.W
hen w

ashing the child's face the parent m
ay pretend

to paint different parts of the child's tacc S
citli

the

w
ashrag.

T
he child's glow

ing sense of autonom
y

is
re-

fleLted
in

his
attitude tow

ard
toys,

Ile
is m

ore
possessive about his toys and m

ay hide them
 tw

in
siblings or other children. H

e developer favorite toys
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and honors (them
 by taking them

 to bed or dragging
them

 along; in the.car Parents m
ay be startled. Is

their baby W
ho used to be generous about sharing his

possessions/ suddenly becom
ing selfish? In actuality,

w
hen a baby first uses the w

ord "m
ine," he is using it

to m
ean "give it to m

e," or "I w
ant it."

Y
et toys are m

ore than desirable objects. T
hey

are sym
bols of the child's autonom

y. E
very parent

has been exasperated by a child R
ho keeps taking

toys from
 other children. H

e does not w
ant to use

these toys; he w
ants to keep other children from

using them
. E

verytim
e the'other child picks up a new

toy. he takes it aw
ay. T

he child, w
ho guards his to,,s

so protectively is trying to protect his sense of pow
er.

T
he toys are im

portant sym
bols, and the m

ore toys
he has at his disposal, the m

ore he feels in control of
the situation.

"Sharing" is a them
e parents com

m
unicate con-

stantly to their children. G
radually the child learns

that he can let another child play w
ith a toy and still

retain
his right

to use
it. H

e m
ay have to delay

playing w
ith it

for a few
 m

inutes, but eventually he
w

ill get the toy back and usually it w
ill be intact. In

the long run, sharing toys does not m
ake m

uch sense
to

a child until he is
quite a lot older and can

cooperate w
ith other children. T

hen sharing has
benefits. It

is m
ore fun for tw

o to play than it
is to

play alone.
A

 child's sense of autonom
y is nurtured very

m
uch by

his
increased

ability
to

use
language.

B
etw

een I3 and 21 m
onths m

any children develop a
large vocabulary of labels. A

s they point and nam
e

objects or pictures, there is an obvious feeling or
pride in their voices. T

o nam
e an object is to gain a

kind of control over it.
T

he labels that
the child is learning help him

separate the w
orld into categories. T

hey help cem
ent

his concepts in place. For exam
ple. the child w

ho
learns the w

ord "car" starts to find cars everyw
here

in picture books, m
agalines. T

.V
. com

m
ercials. on

the highw
ay, in

toy stores and used car lots.
Ile

probably has recognized som
e cars for ,1 long tulle,
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but the w
ord helps him

 m
akethe category of "cars"

m
ore com

plete. H
e is learning w

hat a car m
eans in

general.
O

ften the child uses a w
ord m

ore broadly than
adults w

ould. T
y ptcal cA

am
ples are calling ocr m

an
"daddy" or calling all large anim

als "cam
.- T

hese
exam

ples are rather hum
drum

. A
ctually the ability of

a child to generahre is both am
aitng and am

using.
O

ne little girl w
e visited found constant opportunities

to use the w
ord "poop." She notified her parents that

she needed a change by saying, "poop-stinks:. She
described m

ud in
her bucket

as "poop.- Som
e

slobber on her arm
 w

as "poop." W
hen fruit w

as
peeled, the skins w

ere labeled as "poop."
I ven a

crayon scribble on the
all w

as "p,,,p.-
B

etw
een IS Jnd 21 m

onths children also learn to
label actions or qualities. T

he child sJy S "up" w
hen

he w
ants to he picked up. or "on" w

hen he w
ants the

light on. Ile note, that w
ater N

 -w
et" and that the

stove is "hot." O
ften children learn only one w

ord in
a pair of opposite,. Strange J it seem

s. the child uses
-hot- to m

ean both hot and cold. "O
n" m

ay m
ean

both on and oft. It take, tim
e for the child to learn

opposite ierm
s.

Sounds are
std .11 label, \O

W
L

 triteS.
at m

ay
he called "m

eow
." or zars m

ay he called "M
oon,- If

the sound of the °Iw
o is os outstanding

II:trader-
N

th:. the chill adopts the sotto.] as the nam
e.

A
ll these qualiti:s of

first labels m
ean

that parents have a ditficult
h tigni m

g out w
hat a

A
dd h sa) m

g.
It

takes a hst
of ;N

tening skill
to

understand the language of m
ost 15.21 m

onth old
children, and it takes ['alien, c to si,ept and reintorce
their ,,arbled ell.)r:s

%
 parent m

.,y becom
e very tired

of hearing the child say
"111hitsat

ll'iv,eer, the
child has discovered th..1 everything has a nam

e, and
that is quite an iiN

g;.t.
\aw

ing is an e\ercise m
 m

atching. filings thJi Jre
sim

ilar m
 som

e V
v.1 have the sam

e nam
e. B

etw
een

IS
and 21 m

onths m
any children arc ,..ipahle ot m

atch-
ing letters and learning their n Im

es too. 01 course the
lintel. have no sy m

holi. m
eanuig to the child. they are

C
N

1
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just' designs. It does not seem
 especially im

portant for
children to 'learn letter nam

es at this age. T
hey w

ill
not learn to read for several years anyw

ay. H
ow

ever.
if they show

 interest in these funny shapes, parents
can encourage their curiosity.

T
ow

ard the end of this period of developm
ent,

som
e children begin to produce original sentences

very short sentences, to be sure, only tw
o or three

w
ords long. T

he tw
o w

ord sentence expresses sonic
kind of relationship, som

e kind of association, be-
tw

een tw
o w

ords. Perhaps the child points to his
father's coat and says, "D

addy-coat" or indicates that
the cat is in his high chair by saying "cat-chair."
V

erbs that the child learns. such as gone, fall. broke.
eat, can he com

bined w
ith m

any labels to produce
tw

o w
ord sentences

"D
addy-gone," "Juice-gone,"

"hall-gone." T
hese sim

ple com
binations represent a

great leap forw
ard from

 the single w
ord stage and are

very exciting for parents w
ho have been w

aiting
m

onths to hear them
.

A
 child's .bility to understand language grow

s
ktg'dly betw

een 18 and 21 m
onths. A

lthough he m
ay

not listen
to a storybook, he m

ay enjoy hearing
nursery rhym

es. O
f course, any nursery rhym

e he
likes m

ust he repeated over and over. Som
e children

at this age like to listen to the w
ords in sim

ple songs.
A

 record of children's songs and nursery rhym
es is a

good investm
ent for a child w

ho seem
s attracted to

language in rhythm
ic form

.
Som

e 18 to 21 m
onth c,ld children continue to

im
itate

readily
the language around them

. T
hey

repeat w
hatever is said to them

 and they repeat
them

selves. Such children can learn to repeat nursery
rhym

es. O
ther children seem

 to stop im
itating phrases

during this period. T
hese differences represent tw

o
language styles. N

either style is a superior m
ethod for

learning how
 to talk.

O
ne of the m

ost im
portant distinctions that a

child learns betw
een 18 and 21 m

onths is to identify
the sex of other people. T

he child m
ay learn to label

a person as a "lady," a "m
an," a "boy." or a "girl?:

T
he child identifies him

self as a boy or girl and starts

to form
 sexual stereotypes. M

any girls at tho age
becom

e sensitive to new
 clothes. T

hey show
 off their

new
 clothes and notice w

hen other m
em

bers of the
fam

ily w
ear new

 clothes. "Pretty becom
es a. fre-

quent w
ord in

their vocabulary, used to describe
them

selves and other people. B
oys, on the other

hand, m
ay show

 off by dem
onstrating their strength.

W
hen visitors arrive, the boy m

ay push a heavy
stroller around the house w

ith boastful shouts. It is a
controversial issue in out 'culture how

 m
uch of this

sex differentiation is necessary or desirable. W
hatever

their beliefs, parents are likely to see sonic kind of
sex role behavior in their children betw

een IN
 and 21

m
onths.

Part of the child's exploration of roles is dressing
up. A

lthough the child does not engage in elaborate
dress up activity, it

is com
m

on to see him
 rum

m
age

through a closet for his parents' shoes. T
he child

drapes nes and jew
elry around his neck. lie loves all

sorts of hats, and even invents new
 hats. Perhaps a

w
astebasket or a salad how

l w
ill he converted into a

hat. A
s the child experim

ents w
ith new

 clothes, his
interest in m

irrors is rekindled. T
he 18 to 21 m

onth
old

child m
ay spend considerable tim

e adm
iring

him
self in the m

irror.
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D
ressing up is

a kind of early pretending. T
he

child is assum
ing the role of an adult by putting on

adult clothK
 S

hoes seem
 to be the m

ost im
portant

sym
bols

in
such dress up activity. T

he child
is

beginning to consider him
self a child and not a baby.

B
abies usually do not w

ear shoes, but children do.
W

earing shoes is a sign that the child no longer is a
baby. B

y extension, w
earing the shoes of adults is a

step tow
ard adulthood. W

e forget how
 im

portant
shoes arc for children. A

 child periodically gets new
shoes because he is "grow

ing". and the connection
betw

een grow
th and shoes is a strong one. It is not

unusual to overhear pre-school children aping about
w

hose feet are biggest. H
aving big feet is a V

irtue m
the w

oild of children.
A

lthough the child likes to dress up. he often is
at raid to w

ear som
e clothes and accessories. Ile m

ay
resist

a
pair

of
goggles. an apron. or

a
C

C
I1311'

necklace. T
he elide( has a new

 aw
areness of his body

and he does not W
all( to w

ear any thing that strikes
him

 as strange. It
is hard to predict a ,ead of tim

e
w

hat a particular child w
111 find strange. but parents

should be sensitive to this new
 developm

ent.
S

onic children get teT
y upset w

hen food spills on
them

 or their fingeis get sticky. S
uch a child m

ay be
qune.:onieni to play w

ith m
ud because he chooses to

play w
ith it. and therefore the actuity, supports his

feeling of autonom
y. S

oup on his shirt. how
ever.

U
pset, 111111 because It

occurs despite his tkv,het. A
child betw

een D
' and 21 m

onths m
ay becom

e so
upset w

ith spills that he w
ants his parents to teed

him
 Ile w

ill not go back to eating w
ith his kinds, but

neither w
ill he use the spoon.

Just a- the child begins to pretend hs dressing
Ile also pretends to perform

 other dad!, ac (m
iles that

are 11111)01 tall! to loin. T
he m

ost com
m

on form
s of

im
aginary play inY

olye inetending to go to sleep or to
eat som

ething.
I he IS

 to 21 m
onth old child like, to

hai.e his parzints loin him
 in these gam

es. lie coyer,
them

-up w
ith blankets, p.ns them

, and says "night.
night. II encouraged. he tries

Ii feed them
 pencils.

N
ock,. and other pretend food,

iZ
tg

chile) ii/ids 111N

kind of pretending a good joke. and it
the parent

pretends to eat the child's fingers or toes the child
laughs heartily.

P
retending can he extended to dolls. but again it

involves very sim
ple, actions. 1 he doll is covered w

ith
a blanket or led from

 an em
pty cup. T

here is little
elaboration of the activity, although the child w

ill
copy

the
inure

sophisticated pretending of older
children or adults. T

he child does not talk m
uch

w
hile pretendiqg. but he does enjoy

listening to a
sim

ple dialogue supplied by the parent. If the doll
givcs the child a good m

orning kiss and tells the child
that

is hungry. the child listens eagerly and often
responds to the doll's request.

M
uch of the child's pretending is

still im
itative.

T
he fantasy elem

ent is m
inim

al. but the child has
started to delm

e autonom
y in

a m
ore subtle w

ay.
Independence and pow

er can be expanded through
im

aginary
play.

A
t

the sam
e tim

e the
child

is

beginning to develop another use for im
agination.

Little incidents occur Irani tune to tim
e w

hich show
that the child can em

pathiie w
ith another person.

pinches his linger. the child helps kiss
the hurt linger. W

hen an older sibling gets a shot at
the doctor's. the younger child cries ioo. T

he child
gets upset w

 hen hi, parents argue. In such m
odem

s
the child is able to em

pathric because he im
agines. to

som
e extent. the feelings of t he other person.
B

etw
een D

i and 21 nu;nilis a child's ability,
to

express aggression often increases. A
lthough he still

hits by slapping clum
sily. he know

s %
%

kit he is doing
w

 hen lie strikes out. A
t the sam

e tim
e. liow

eY
er, he is

bet:inning to learn that sm
all babies and .11:11131,11", m

ust
be handled genii!,

that dekaie ohie,ts w
ill break It

treated roughly.
It

is
only a start. but the child is

It.niiing w
hen dgpeam

t is instated and w
hen it

is

and this is the in,st
les:on of all to learn

ebotll
.111kinom

.
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From
 12 to 15 m

onths the baby's prim
ary w

ay of
exploring w

as through em
ptying and pulling apart.

B
eginning around fifteen m

onths he developed an
interest

in
refilling containers. N

ow
, at

eighteen
m

onths old, w
e see another shift of interest. T

he
baby is investigating different w

ays of piling, build-
ing, and putting things together. H

e is interested in
stacking up containers in great giant piles or arranging
assorted things in very long row

s. H
e is curious about

the kinds of things that he can fit together. It is as if
he is asking, "In how

 m
any w

ays can I rearrange the
objects I find around m

e?"
A

s w
e w

atch the baby go about his task of
rearranging the objects in the house w

e recognize that
he is hard at w

ork. Ile m
ay take out all of his trucks

and cars and m
ake a row

 along the carpet, or line up
all the food cans across the kitchen floor. A

nother
tim

e his building activity involves m
aking a pile of

things. T
he sam

e cans that w
ere placed in a long row

are now
 piled precariously one on top of the other in

front of the kitchen door. W
hen asked to put his

things aw
ay the baby is highly insulted. A

fter all,
--from

 his point of view
 that

is exactly w
hat he is

doing.
A

s the baby piles the cans of food on top of each
other, or m

akes a tow
er out of blocks, he is w

orking
on the problem

 of balance. W
hat w

ill happen if he
puts a big block on top of a sm

all block or puts a
large can of soup on top of a pile of blocks"' W

hen
one of his buildings topples over lie says "oo-oo" or
"oops" in a perfectly cheerful voice. H

is exclam
ation

i an announcem
ent of the event, and not an

expression of displeasure. T
he toppling over is as

interesting-r. part of the activity as the building up.
T

he baby is apt to spend m
ore tim

e playing w
ith

toys than he did at an earlier age. T
rucks and w

agons.
blocks. puzzles. balls and stuffed anim

als tend to be
favorite possessions. N

ow
 that the baby can w

alk

a.

441

backw
ards as w

ell as sidew
ays he can fill a w

agon
w

ith toys, rearrange the contents, and pull it around
the house. H

e can also sit inside a w
heel toy

fire
engine, toy car, etc. and push it aloi

w
ith his feet. A

few
 babies at this age can m

anage a toy w
ith pedals.

T
he m

ost popular "non-toy" play m
aterials are

often things w
ith handles. T

he baby is learning to use
a handle as an extension of his hand. H

e likes to
sw

eep, m
op. ham

m
er, vacuum

, shovel, rake or scoop.
T

he harder his tool is
to m

anage. the m
ore deter-

m
ined he becom

es to put it to use. Partly he is trying
to do the things that big people do. and partly he is
intrigued w

ith the doing. W
hen a baby m

anipulates a
long-handled tool like a rake or a broom

 he is m
ore

interested in the activity than the outcom
e. H

e isn't
concerned about how

 m
any crum

bs are left on the
floor or how

 m
any leaves are still scattered. O

n the
other hand, w

hen he is using a short handled tool like53



A

54

a ham
m

er, he is m
ore apt to focus on results. H

e
ham

m
ers dow

n a peg on his peg board and checks to
m

ake sure it w
ent dow

n. O
ther sm

all tools that the
baby uses w

ith sonic concern for the outcom
e are

toothbrushes and hairbrushes, spoons and forks,
paintbrushes, scoops and sand shovels.

A
long w

ith his new
 interests like stacking, arrang-

ing, and using tools, the baby is elaborating som
e of

the interests he had at an earlier age. B
all play, w

hich
has alw

ays interested him
, is becom

ing m
ore sophisti-

cated. F
or the younger child playing w

ith the ball
m

eant carrying it in his arm
s, pushing it w

ith his foot,
throw

ing it off his high-chair or trying to sit on top of
it. A

 gam
e of catch m

eant sitting on the floor w
ith

legs apart and w
aiting for the ball to roll betw

een his
legs. N

ow
, at eighteen m

onths old ball play is m
uch

m
ore grow

n up, H
e w

atches the path of a ball that is
rolled to him

 and squats dow
n on the floor to catch

it. H
e attem

pts to throw
 the ball hack. S

om
etim

es he
tries

to throw
 it

so hard that. the ball ends up
dropping behind his head. A

t other tim
es he throw

s
the ball

in the opposite direction in a deliberate
attem

pt to tease.
F

illing up containers is another early schem
e that

is becom
ing m

ore elaborate. F
or several m

onths the
baby has been interested in pouring w

ater from
 one

container to another. D
uring this pouring activity his

interest w
as focused on the container he w

as pouring
out of. N

ow
 he is beginning to notice the container

he is pouring into. lie is learning to stop his pouring
soon after the second container overflow

s. W
hen his

m
other pours him

 a glass of m
ilk he m

akes sure he
has a full glass. E

e is also concerned about having
enough w

ater in his bathtub or having a cookie for
each hand.

T
he baby's pushing schem

e has also becom
e m

ore
elaborate. lie has stopped pushing chairs or boxes as
an extension of his w

alking acts it
and

is now
becom

ing interested ih pushing things. lie m
ay shove

his w
agon itto the sofa, push the cart in the grocer)

store, or ti.e one of his toy trucks to push another
one along.

J

1.4



A
s the baby builds w

ith his blocks, intercepts his
ball, and pushes and shoves his cans around the
house.

he
is , discovering m

ore and m
ore about

relationships in space. lie
is learning, for instance,

that if he opens up his legs and pushes a ball betw
een

them
, he is able to turn around and w

atch the ball
roll aw

ay, lie
is also learning through a series of

experiences that he him
self is an object in space. O

ne
of the little girls w

e visited w
ent through an interest-

ing sequence of activities show
ing this beginning

aw
areness of herself as an object to space. R

aja w
as

playing w
ith a little car and sonic blocks. O

ne of the
visitors m

ade a tunnel out of the blocks and show
ed

M
ap how

 to push a car through the tunnel. For
several m

inutes M
ap pushed the little car under the

tunnel. back around. and under the tunnel again.
Q

uite suddenl. she got up, scooted under the table.
under her lather's legs, and back under the table. She
seem

ed to be saying. "L
ook at fliC

.
I can go under

things just like m
) little

Several playground kinds of activities capitalize
on the child's

interest
in exploring space. Slides.

sw
ings. horses, jungle pins. see-saw

s and stepping
stones are all designed to give children different kinds
of spatial experiences. A

lthough ) oungsters enjoy this
kind of equipm

ent; they find their ow
n substitutions

w
hen it is not available. A

 box to am
') in and out of.

a bed to scoot under, or a m
attress to Jum

p on can
provide plentt of opporttunt) for exploring positions
in space. Sw

ings and rocking horses also have great
play appeal.

C
lose) related to the bab.'s interest

in spatial
relationship is a heightened interest in disappearing
ohiects. H

ere again. the bah%
is interested both in

objects chat disappear in space and in him
self as a

disap'earing object.
Ile

is
read)

for
a grow

n up
version of hide and seek in w

hich his m
other closes

her eyes and he goes off to a hiding place. kk hen it's
tim

e for his m
other to look for him

 he calls out to
her evitedly. not re:di/m

g. of .curse. that the sound
of his %

ow
e gives aw

,* his location.

4.4
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Several of the toys that children enjoy m
ost at

this age could also be classified as hidden object
gam

es. in a popular post office toy. shape blocks
placed

into
slots

disappear
inside the box. in a

Jack-in-the-box toy. a turn O
f the key m

akes a clow
n

pop up. In a ham
m

er and w
ork bench toy, the pegs

reappear w
hen the bench is flipped over,

T
he baby's fascination w

ith the phenom
enon of

hidden objects is evident in m
any of his investiga-

tions, as w
ell as in his choice of toys. T

his is an age
w

hen a baby is apt to look dow
n his parent's m

outh
to see w

here the food w
ent, stare at a dribbling lolly -

pop, or peer dow
n the bathtub drain to find the m

iss-
ing w

ater. It is also an age w
hen a baby pays attention

to his shadow
. C

ould his interest in his shadow
 be

related to his concern w
ith disappearing objects

A
s w

e w
atch the baby playing w

ith his fat ont e
toys.

it
is alw

ays interesting to try
to detect w

hat
features of the toy m

ake it appealing to the baby
som

e cases to3 s have m
ore than one elem

ent that
could capture the child's interest. T

his is particularly
true of sim

ple inset
puzzles.

In a sense, an inset

?e3

h,

puzzle
is

a hidden (+
Jett gam

e.
N

1, hen the m
issing

piece i. put in place. the hidden oil L
I reappears. -11

the sam
e nm

e an Inset puzzle is a filling-ilie-L
ontam

ci
gam

e w
here the °heti is to till the put/le %

L
oh all the

pieces
Its interesting to w

att!) chilthen w
hen the:

first get intelested nl an inset puzzle. net inid the
spot \ \ here the piece belongs but tail

It. orient the
piece so that it slides into the spot. O

t ten you w
ill tee

a baby pounding on a plete of puzzle in au attem
pt

to
torte it to lit.

A
s w

e follow
 the y ounester troni .pot to spot in

the L
ourse of

a day N
 aL

tI\
'S

re....01;111./C
110\A

[M
IA

 of
%

%
hat he does

is
goal-oriented

In other
w

ords. the L
luld, in a pi-1111111%

e \\.a\. as able to -oink
up- a plan and tarn it out

Ile tilk a t °flum
e! %

tab
w

attn, so that he L
an w

ater the plants or he undoes a
sm

elt pin so that he tan take oft
In. ti l.apei

1l m
ost w

eek
b3

w
eek w

e ,ce
the

s ounpter
elaborating plat at titities %

kith ea,h elaboration he is
e%

 tending hunselt both in tim
e ai d in spate. It.T

i:111-
belillg ba,t, to thing, he saw

d
teeth and

m
aking plans for w

hat to do H
e\ I

.1
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S
om

e babies
enjoy piling up

A
 blocks and
knocking them

.":11 dow
n.

a

114s

.1`

B
y now

 the baby is ready
to use a play bench.

kr''4441 is c.
-

: 1,4

k1.
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P
utting a pen inside.

a holder is an
interesting challenge.

R
.)

If

It

44.

G
ive your child tubes of different S

IM
.

H
e can experim

ent w
ith

1 1"'"

I

H
ide a toy in a

box. P
ut the box

inside another
box.

7,-

Z
ailitar;Z

a....-
"S

cooping
is a good activity at this age
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PR
O

B
L

E
M

 SO
L

V
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G

P
lay a gam

e of hide'n seek w
ith toys.

.4--

;14.744,1'
P

utting a top on a container
is an interesting challenge.

I

B
oys and girls enjoy filling a dum

p
truck w

ith sand.

"O
P 411%

,

.1/4.

1.145..,

T
ake the busy board out of the crib and put it on

the floor Y
our child w

ill discover new
 w

ays to
play w

ith it

ir

P
lace pictures

from
 catalogues

or tag beard
squares. H

e w
ill

enjoy finding a
m

atch.

S
om

e babies are ready to play w
ith

a peg board. A
 ceiling block

w
orks w

ell.

0C
..0



Let your child turn on a flashlight

4

1.

4;7
G

ive your baby strong plastic cutlery. T
w

o sets
of strong plastic forks, knives and spoons and
tw

o paper plates Let him
 play party w

ith his
doll of teddy bear.

IrA
A

B
y now

 your baby m
ay

be able to w
ind up a

Plt1Sie
toy

M
ake \ our chid a cardbo rid tray

Let him
 carry around a 'ray of

spools or i-m
pty (-nos

44..
44.

1.

IM
A

G
IN

A
T

IO
NA

S
and - and

containers are
naturals at this age.

K
eep your child's books w

ithin
reach T

his is an age w
hen your

child m
ay w

ant to "read" to him
selfct)



PR
O

B
L

E
M

 SO
L

V
IN

G

W
rap a favorite toy

like a
sm

all ball, or a truck, in a
piece of foil, and let your
baby unw

rap. (T
his is not a

good gam
e if your baby still

puts everything in his m
outh )

o0

K
IV

f

P
aint spools three different colors

and
paint circles on a piece of tag board S

ee if
your baby can place a spool on the sam

e
color circle.

'
r

'141
;4/

r*
i

A
 stall slide is a good

piece of equipm
ent for

a day care center.

A
 sm

all flat
box m

akes a
perfect toy

."

L
aft

G
ive your baby a button book



4,
I

t

r
1

el M
ake your baby a

rhythm
 instrum

ent,
and let him

 m
arch

to m
usic.

G
o through the fam

ily album
often w

ith your baby. It w
ill

help him
 understand about

grow
ing up.

11111.
'

,"*"--

.
-

'
-

P
lace the pictures of the

- fam
ily on a large block.

r
N

.
V

 a
4

,4
S

'10
40.1.

S
how

 your baby a m
irror

w
hen he's w

earing sw
im

goggles.

.0.

IM
A

G
IN

A
T

IO
N

C
ut and m

ount pictures of food that your baby
is fam

iliar w
ith. N

am
e the foods w

ith your
baby as you take them

 out of a box.

;

6l



IM
A

G
IN

A
T

IO
N

In w
arm

w
eather let

Y
our child play

w
ith an outside

w
ater spigot.

62

fro

A
s your child becom

es m
ore

im
aginative he w

ill becom
e m

ore
and m

ore intrigued w
ith puppets

If your baby
keeps w

anting to
w

ear your glasses
get him

 a parr of
sw

im
m

ing goggles.

P
ut a sm

all toy
inside a m

atch
box S

ee of he can
retrieve it

G
ive your daughter a

paint brush so she carp
paint her toys

A
 colorful book and a

com
fortable corner create an
early interest in read ng



T
ape your baby's conversation and let

him
 play it back.

P
ut a

,
'°"1.111./Iliteet

collection of sm
all toys in a box, and let

your youngster nam
e each toy as you take it out.

O
gr.,

r.

M
ake a cradle out of a cereal bow

l.
M

ake your child a spool necklace.

s

IM
A

G
IN

A
T

IO
N

.r.
A

',..
itf,

t
...4

4,
A

O
Z
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e....telt
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I
D

ressing a doll is too com
plicated

but a butter dish hat goes on easily.

Let your youngster brush his dog's hair.

pre:
-

*40
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IM
A

G
IN

A
T

IO
N

S
uggest a drink for the dog.

Let your child put his ow
n

toothpaste on the brush.

64

Y
our baby w

ill enjoy finger
painting w

ith shaving cream
 U

se a
plastic place m

at instead of paper.

11:,6
'`s

S
ave your old cam

era. It m
akes a

fine toy.

B
edtim

e m
ay be less of a struggle if you let

your child help you get his dog or doll ready
for bed.

X

w
.
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N
anaup-- up up horseyN

ip w
easelPop horsey

N
ana horsey all goneall gone horsey-

all gone Pops--N
ana

A
s the tw

o year old drifts off to sleep, he carries
on a

continuous m
onologue, experim

enting w
ith

different arrangem
ents of w

ords and phrases, and
playing back bits and pieces of his day's-experiences.
T

his conquest
of language

is
the

child's m
ajor

accom
plishm

ent in the second year of life.
It gives

hint the pow
er to com

m
unicate feelings, interests and

desires w
ith other people. A

t the sam
e tim

e the child
uses language to extend his im

m
ediate experiences.

H
e asks questions about the future, and talks about

things that happened at a different tim
e and in a

different place. A
s he plays w

ith the phrase, "ride-a-
horse, ride-a-horse" he rem

em
bers how

 he galloped
on his grandm

other's knee w
hile she chanted the

nursery rhym
e.

B
y tw

o years old m
any children have developed a

rather
im

pressive vocabulary
including perhaps

200-300 w
ords. Som

e children are able to put 2 or 3
w

ords together to express an idea or relationship.
T

hey use expressions like "M
am

a coffee" to indicate
that

the cup of coffee belongs to m
other

or
"D

addy door" to inform
 their m

other that som
eone

rang the door bell.
B

ecause learning language is such a critical skill
patents are apt to get upset w

hen their tw
o-year-old

does not
talk.

It
is im

portant to rem
em

ber that
children develop according to an individual tim

e-
table. T

here are early and late talkers just the w
ay

there are early and late w
alkers. A

 child betw
een 21

and 24 m
onths old m

ay he bright, alert and an
excellent problem

 solver, and yet not he talking. It
w

on't do m
uch good to try to force this child to talk.

It
is better to encourage language developm

ent by
talking w

ith your child and by avoiding the m
istake

of anticipating his needs. Instead of pouring a glass of

68

21-24 M
O

N
T

H
S

O
V

E
R

V
IE

W
m

ilk w
hen he show

s you his em
pty glass. ask him

w
hat he w

ould like and give him
 an opportunity to

respond.
W

hen w
e analyze a child's early vocabulary w

e
recognize how

 m
uch learning m

ust take place before
a child m

asters language. E
ach w

ord or w
ord com

-
bination that a child uses represents an underlying
concept, or category of experience. Infants, like
adults, need to m

ake sense out of their experiences.
T

hey accom
plish this by sorting these experiences

into categories. A
 young infant, for instan

, categor-
izes the things that go into his m

outh
things to

sw
allow

things to suck on
things to spit out. O

r
he categorizes people into people that he know

s, and
people

that
he doesn't know

. O
ver tim

e, these
categories

becom
e

refined_ T
hings

to
eat,

for
exam

ple, m
ay be divided into stuff to drink, stuff t

chew
 and stuff to spit out. T

he category of fam
iliar

people is divided into M
other. D

addy, and big sister.

A
fter a w

hile the baby learns that things belong-
ing in the sam

e category share several characteristics.
O

ae of the shared characteristics is their nam
e. D

ogs
hark and sniff and have hair and are called "dogs".
Som

etim
es the child also _tes a nam

e w
ith a big

category like "food." A
t other tim

es he associates a
nam

e w
ith a sm

all category like "cookie." It takes a
long tim

e before a child can recognin that som
ething

can have tw
o nam

es or belong to tw
o categories

that it can be both a cookie and food at the sam
e

tim
e.I3y the tim

e a child is t.
ears old he has learned

to associate nam
es w

ith m
ost fam

iliar objects. H
e has

alto learned through exploration that these objects
have different attributes or properties. O

bjects are
heavy or light, rough or sm

ooth, round or not sound.
T

he w
ay he responds to an object is related to its

attributes
balls arc for throw

 ing, rattles are to shake,
band-aids are for sticking. G

radually he learns nam
es

for these attributes. gooey. heavy, pretty. sticky,
dirt.

1.



r

A
s the child learns to nam

e m
ore objects and

label their attributes. he becom
es able to talk about

things that are not w
ithin his reach in things that ate

not even present. T
he abihty to talk about things that

are not w
ithin reach m

akes the out-ol-doors partku-
lady appealing for the 21-24 m

onth old youngster.
tie loves to go for a ride in the car. and point out
things that he spots in the distance along the w

ay
cow

s. railroad tracks, the sun, a black cloud. an
airplane. Ile also becom

es m
t2rested in the w

ay to get
from

 one place to another. Ile recogni /es landm
arks

on the w
ay to a fam

iliar place. Ile m
a retognue the

turn to his grandm
a's house or the place he stopped

to htiN
 ice-cream

 on his last excursion.
In addition to this new

 interest in exploring the
out-ofdoors, the child continues his explorations of
im

m
ediate space. Ile is particular'. interested in N

. hat
spaces he can get him

self into
lie m

ight b.
to

squee/e his w
hole self under the coffee table. behind

the sofa, or inside a suitcase or carton. A
t the sam

e
tim

e he is interested in w
hat it

I eels like to bt.
sa up

high. Ile w
all w

ant to clim
b on the highest table or be

lifted up to the ceiling.
A

long w
ith his explorations 01 space the child

continue, his explorations of ohje t,
Ile builds and

knocks dow
n. em

pties. pulls apart. Ieels. m
ists and

squeezes,
In

the course of
these exploration, he

begin, to recognise
that

objects have quantitam
e

attributes
there is one object or 111.111 011C

, Is. theN
,

are bne of sm
all. em

pty ut lull, he.IN
 of light. N

'then
given a plate

()I
tookies he m

a. begin to sal.
his

num
bers. Ile

is
1101 teall.

m
uting the ,_ookies. of

course. but he is associing ?H
indle!

third. v
oh

basing m
ote than one.

A
nothei attribute in °bled, that

lascm
aies a

child at this age is m
oN

em
ent. Ile di,tost s th a thing,

like cold fish and
ats and lutes m

ose b. them
selN

es.
set-ond tsategor. tin things

like ...Is. teleslq011 sets
and v.ashing m

achines
m

ow
 b. theinselN

es onte
they are started up T

hings Ilke ..agoras and bah.,
carriage, old. !nose ashen he pushes them

 1 he earl.
experm

u.es that the k.hdd has ..at citing dung, m
ove

r*-

Svc,

(N
o
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and m
aking things m

ove help him
 understand the

difference betw
een anim

ate and inanim
ate things.

A
lthough m

uch of the
child's tim

e
is

spent
investigating and categorizing objects and places. his
interest

in people has not dim
inished. T

he m
ore

control he gain of language, the m
ore effective he is

at
asserting him

self and m
antpulating people. H

e
discovers

that
w

ords can m
ake

his
fam

ily pay
attention to him

, praise him
 and do things for him

.
T

he struggle for autonom
y that has dom

inated his
social interactions in the second year can now

 take
place in the arena of language. Fighting w

ords like,
"It's m

ine, I don't like it, go aw
ay. I don't w

ant to"
replace or accom

pany tem
per tantrum

s.
A

s im
portant as language is in enabling a child to

com
m

unicate w
ith other people, it is not the prim

ary
use of language for the young child. W

e have already
seen how

 the child uses language to am
use him

self at
bed-tim

e.
A

ctually, m
uch of the

child's
play

is

accom
panied w

ith w
ords. lie talks to his toy truck as

he pushes it along the floor or gives a serious scolding
to his teddy bear.

T
his ability to use language to elaborate im

agina-
tive play som

etim
es has it

raaw
backs. O

ne little boy,
M

ark, w
as playing w

ith a toy Panda bear. A
s he fed

his panda an im
aginal.), biscuit, he began a long line of

chatter. "E
at panda

E
at, all gone

D
on't bite

N
o, naughty

D
on't btte

H
e ,,iced

H
e had

panda." A
t this point, M

ark held one finger up in the
air and ran crying to his M

other. T
he tw

o scar old's
tendency to elaborate his fantasies w

ith x,
is can

cause him
 to im

agine fearful experiences. Som
etim

es,
he frightens him

self w
ith his ow

n im
aginings.

W
hen a child anticipates a frightening event, he is

operating w
tt Inn a fram

w
ork of

tune. T
he young

child's understanding of tim
e how

ever is quite lim
-

ited. lie doesn't have any real idea of Jock tim
e or of

calendar tune-T
im

e for the tw
o ) ear old is defined

by routines. lie understands breakfast and asks for
juice. H

e re,ognires that the sun is setting, and looks
out the w

indow
 for his father. H

e is told it is tim
e for

bed, and he brings his father a handful of diapers. B
ut

3t--



even this lim
ited notion of tim

e is an im
portant

developm
ent. T

he w
orld is m

uch less chaotic w
hen

you can anticipate w
hat's happening next. Further-

m
ore, you can plan ahead. A

llison, at 21 m
onths,

stuffed her doll and a lollipop in her sister's carriage
before their afternoon w

alk.
G

enerally speaking, by the tim
e the child reaches

his second birthday he has a good grasp of his
im

m
ediate w

orld. H
e has organized his experiences in

a tim
e fram

e as
w

ell as a space fram
e. H

e has
developed a good idea of w

hey: things are located in
and around his house and can anticipate the routine
events. A

t the sam
e tim

e he has developed a set of
concepts relating to the properties or attributes of
objects and has learned to use language to represent
and extend these concepts. H

opefully, he has learned
to com

m
unicate w

ith others, to pretend in sim
ple

w
ays, to love and receive love, and to recognize his

ow
n pow

er to be both effective and successful,
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T
he child's desire for autonom

y continues to be
evident betw

een 21 and 24 m
onths. A

s he gains skills
w

ith his hands, the child w
ants to do m

ore things for
him

self
especially those things t hat seem

 im
portant

to him
. A

s every parent know
s. it

is difficult to put
on a child's shoes and socks In fact. so m

uch effort is
spent on this activity that m

any children interpret it
as an essential

skill,
to be m

astered as soon as
possible. It

is not unusual to see a 21- to 24-m
onth-

old child struggling to buckle a leltlooted sandal on
his right foot.

A
nother com

m
on e\am

ple is the scat belt in the
car. T

he child believes that fastening a seat belt is a
very im

portant adult skill because everytim
e he goes

for a ride his m
other buckles the belt and insists that

it
stas buckled. E

ven though the ctuld can btrely
operate the m

echanism
, he is likel to spend m

uch
effort trying to learn this skill.

G
iven plenty of tim

e to practice particular skills.
children during this age m

ay surprise parents w
th

their dexterity. A
 child w

ho considers bandaids very
im

portant w
ill learn to peel off the hacking and put

them
 on him

self. A
 child w

ho receives raisins as a
snack w

ill learn to open the lid of a sm
all raisin box

and treat him
self. A

 child m
ay becom

e ver)
frus-

trated trying to m
aster one of these skills. H

ow
ever.

he
w

ill
he

even m
ore

frustrated
if

the
parent

intervenes and com
pletes .a job that the C

hild has
started. Probably the best w

ay to help a child is to
m

ake the problem
 easier: For exam

ple. a parent can
put a sock on halfw

ay and let the child pull it on the
rets't of the w

ay or loosen the faucet just enough for
the child to turn it on w

hen 1w
 w

ants to w
ash his

hands.
In m

an) cases there is a new
 qualit) to the

self assertion betw
een 21 and 24 m

onths T
he child

has acquired a broad E
lan) in using language. Ile C

an
com

m
unicate a great varlet) of requests and obserN

a-
ions

at least to his parents w
ho are fam

iliar w
ith

his peculiar dialect. B
etw

een It{ and 21 m
onths the

child typkall e\penm
ented w

ith "no" lust to see
w

hit
effect

it
w

ould have
N

O
he has enough

language skill to carr) the e\perim
ent a little f urther.

H
e can use new

 phrases to order adults around. he
can e\ pertinent w

ith different com
m

ands. \\ hen his
m

other sines a song. the child m
at

"stop it to
see w

hat w
ill happen. T

he child m
a) com

m
and the

tim
er to go w

hen the light turns green
Parents often are surprised

this hdrr,Ige of
C

om
m

ands, .11,d the) m
a) be unsure how

, to react
\lost people do not like to be ordered around 1 et It
should be rem

em
bered (kit a voting child' sorn-

m
inds are not

actually
threatening

\tter all
the

com
m

ander
is

olds
a

hid
H

is
O

rder,.
M

c' an
e\plorator).

tentati%
 e

attem
pt

to
control

other
people.

\ parent can slop the .M
ild

am
 tune b

telling him
 to be quiet, hut this kind of solution

seem
s w

orse ihan Ihe pit hlcni
\O

t :ill ,om
inands are of equal im

portan,
. Som

e
are harm

less and even am
using °the!s represent a



significant step forw
ard by the child. W

hen a child
says "open" or "help m

e," instead of tearing a toy to
pieces

in
frustration, progress has been m

ade. It
w

ould be nicer for parents if the child said "open,
please," -instead of barking out a com

m
and, but

progress does not com
e all at once.'

A
nother com

m
and that

is
a healthy sign

is

"look." T
he child betw

een 21 and 24 m
onths often

asks his parents to adm
ire his efforts. T

he child is
seeking adult, approval of his behavior, and this is a
good thing w

ithin
lim

ns.
It

w
ould be too bad,

how
ever,

if
the

child
felt

everything had to be
approved and praised by his parents or if parents felt
that they had to m

ake a large fuss over every little
thing the child did. E

xtravagant praise is
really a

disservice to the young child because it tends to m
ake

him
 overly

dependent on
adult

approval.
It

is
im

portant for the child to develop confidence in his
ow

n judgm
ents. In the long run, extravagant praise is

not eten effective. T
he child eventualh detects the

instncenty and becom
es disillusioned.

B
asically, the 21- to 24I-m

onth-old child is using
his parents as resources w

hen he orders them
 around.

H
ow

ever, there are tim
es w

hen parents cannot servt
as resources. T

he child m
ay ask a parent to play w

ith
lion

w
hene}er the parent tries to read, w

atch tele-
vision, w

rite or talk on the telephone S
uch activities

seem
 senseless to the child. F

rom
 his point of view

the parent could spend his tim
e better by playing. In

general, the child has difficult} understanding that
there

is a linen to the tim
e a parent can devote to

play. If the parent reads a story to the child. the child
w

ants it
repeated. !I the parent plays hide and seek.

the child does ,not w
ant to stop. T

he child keeps
com

m
anding "m

ore," and the parent tries to com
-

m
unicate,

"W
ait

a m
inute

there
is

a
lim

n.-
A

lthough children cannot understand the responsil-
nes a m

other or a father faces, it
is im

portant for
parents to tell children :hat a lim

n has been reached
no m

ore stories right no
I'm

 tred of plam
g,

w
ant to read the new

spaper. etc.
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H
opefully the pirent can dem

onstrate to the
child the nature of com

prom
ise. W

hen the stor}
is

read a second tim
e, the parent and child are follow

ing
the w

ishes of the child, w
hen the parent reais the

new
spaper instead. they are follow

ing the parent's-
w

ishes. T
here are no form

ulas for com
prom

ise. It is a
m

atter of negotiation. E
ach situation is different, and

parents should allow
 children to participate in the

decision m
aking as m

uch as possible. N
either paity

should autom
atically overrule the other.

In the process of responding to a child's com
-

m
ands and requests. parents also teach children about

concepts of tim
e and quantity F

or cum
*, betw

een
21 and 24 m

onths m
any children discer that they

are not lim
ited to the food on the table. T

hey can
request m

ore cand}, ice cream
, and other treats from

the refrigerator, and they can ask for gum
 and candy

in alm
ost eer store the ew

e!. It the refrigerator is
em

pty, there alw
ays is m

ore at the grocer\ store. F
or

the tw
o ).ear ,lid the possibilities are tim

id bogghng
and parents are bom

barded w
ith requests for special

foods W
hen a parent tries to com

prom
ise w

ith a
child over this issue, he introduces concepts of tim

e
and quantity

"F
irst eat ;our m

eat and then you
can hats a cookie," or "O

ne anim
al cracker but not

tw
o

his kind of com
m

ent m
akes a siginikant

contribution to a child's understanding of tim
e and

quantit} .
A

s the child gets older. the negotiations
betw

een parents and child w
ill inolte naturally into

m
ore sophisticated corkepts.

T
he

I. to 24 -m
ooih.old

prtipensit} to
connaand

is
a

kind of
possesseness. T

he child
considers parents as his ow

n prm
ate propert).

H
is

sense o ow
nerstup n extended to plates as w

ell as
Lonte objects 1 he sink' m

a} regard the south, or a
particular chair. as his pritate dom

ain. P
eople sitting

in these place, w
ithou: th.. consent of the 'ow

ner"
arc trespassers.

P
ossessiveness ,,!;_ten ukreases during this age. and

the
child

becom
es m

are focal
1;1

defending
his

propert
I his selfishness is dist ess,ng to parents. but

it
does indicate that the C

hild is dexcloping a clearer
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picture of him
self as a separate person w

ith individual.
rights. From

 one view
point, possessiveness m

eans that
the child w

ill not share. From
 another view

point.
how

ever, possessiveness m
arks out an area w

ithin
w

hich the child can express feelings of love and
concern. T

his is m
ost apparent in the child's attach-

m
ent to favorite objects. B

etw
een 21, and 24 m

onths
a child can be observed taking care of objects as if
they w

ere genuine friends. T
he child m

ay put his
stuffed elephant on his B

ig W
heel and give it a ride.

H
e m

ay talk to the toy as it sits on the edge of the
bathtub or insist that it

sit next to him
 at the table.

O
f 'course the cluldexpresses love for his parents and

other favorite people too, but at this age one of the
prim

ary w
ays for

the child
to extend his love is

through attachm
ent to possessions.

Just as the child's ability to m
ake dem

ands grow
s

betw
een 21 and 24 m

onths. so does his abilitj to
com

m
ent on objects and esents that interest him

. A
t

an earlier age the child typically com
m

ented on an
interesting object by stating its nam

e or by giving a
sim

ple description of the objett's properties
hot.

w
et. gone N

ow
 the child's list of adjectives is longer.

H
ow

ever. the m
ost striking thing about the ,hild's

com
m

ents is
that

they
are used to com

m
unicate

negative leelings
Instead of ,,ream

ing %
%

hen the
puzzle pieces w

on't fit. the child says ''hard'' or "too
big.''

Instead
of

crying w
hen

his
diaper

needs
changing. the child says "change- or "baby w

et
N

egatie feeling, need to he e pressed. and until
`the child can use w

ords he has no alternative but to
cry and strike out

B
ut ()Ike Jord, ale a,ulabie, it is

truly am
azing how

 ette.tne they
.ire

in releasing
frustration. disappointm

ent. angst
and other had

feelings. Parents can help by using w
ool, like hurt.

scared. m
ad. hard. tired.

,shen they talk to their
children about teelings

\lost tw
o sear olds are upset w

hey parents
them

lthough diey m
ay he defiant from

 nine to
tim

e. their Icehncs are hurt eastlt
hN

,
,i111,1,111

child at this age is struggling to .k..ept and ibey his
parents' rules

I or the m
ost pap he w

ants to do the

11M

4,
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accepted
thing, and he

is
afraid of disapproval.

L
anguage helps him

 deal w
ith this concern. Frequent-

ly the child w
ill recite rules that his parents have been

trying to teach him
 For e\am

ple, w
heneser anyone

in
the house sells.

the child m
ay say

"shh," or
es erytim

e the child sees som
eone step in a puddle on

the sidew
alk he m

ay say "shoes w
et.

W
hy does a Jo Id keep reciting the rules that he

finds
difficult

to
billow

'
Parth, he

is
learning

through pra,tke R
epeating a ride out loud m

akes
tt

stick
better

in
his m

ind
In addition, he is

using
language to ,he,k his pei,eption. to find out II a tole
really

applies to this situation.
I he child w

ants an
adult to respond, to

sass
'\ es, that's right

I
\\ .1,

talking 'o
'm

idis, or ""so. it doesn't m
atter It the

74

...
in.ai steps in the puddle

see, he has boots on
R

esponding to a child in this w
as is unporIala.

II

help, lum
 learn the e L

ept ions to a rule t
1 here A

w
ns

are plenty 1. and II shim
s hint

w
ell

,hildien, bleak the rides.
H

ie Jitid
ow

n m
istakes m

ole easily
w

hen he sees
that

big
people also talk too loudis and w

alk through puddles
W

 ith
greater language dow

!opinellI. *hooks and
pktures be, w

ile even incite im
portant

Fickseen 21
and 23 m

onths m
ans ,luldten are able 1,'F-.:1-ipre.i.ate a

shout
stony.

I
snails

it
Is

ne,e,saiy
for parent), to

paraphrase a slot, be.ause sonic of the senten, es in
the hook still he it

,om
ples, let the T

od
R

ue, to ideas that he ,annot understand l'am
plirasing

is not that dill:, tilt
it the patent takes the tim

e to do

it. R
eading a story usually w

orks best
it the parent

reads the page silently and then tells the child in his
ow

n w
ords w

hat has happened. leasing out esents
that are too com

plicated. Som
e parents have the

im
pression that a young

alIenIlon span is so
lim

ited that
they should read through a story

as
qukkly as possible. A

.tually the reser-se seem
s Io he

true
the faster the parent feads a hook, the m

ore
likely the child is to lose interest. R

eading slow
ly has

several advantages. It allow
s the child enough tim

e to
com

prehend w
hat has 11,:ppened on one pace before

proceeding to the neA
t. \lore im

portant. it gives the
child tim

e to take an acm
e part in the reading. A

t an
earlier age children use picture hooks for m

at,hing
they try to find m

atching obiects on different pages.
T

he 21- to 24-m
onth-old ,.held is still interested :n

this kind of actisity. V
ihile lie listens to Ihe story, he

w
ill he scanning the page, looking for interesting

objects to label or m
atch

R
eading slow

ly lets the
child interrupt the story to point out these interesting
objects.

T
he right

for reading saris from
 child to

child. T
he sim

plest w
ay to set the p.i.e Is so let the

child turn the pages. Som
etim

es the child call skip
pages or turn die pages from

 ba,J, to font
U

sually
is

a
sign

that he ssants to play
a pkture

m
atching gam

e rather than listen to a story. there is

nothing
Iong w

ith that, just as 11111,11 L
ail he learned

by
I m

kt:1g at the pktures as by listening to Ihe story.
Pkture L

ibeling takes pla,e
a m

ore adsan,ed
lesel w

hen the child begins to talk about the past.
Instead of sim

ply labeling
.1

pi, tine of a bus. for
e\ am

ple, the parent and child talk about the bn. they
look at the loci or the bus that !hes saw

 w
re.ked on

the
highw

ay.
T

alking
about

past
e\periences

is

eiittkult for a A
dd betw

en 21 and 24 m
,

t h.. but it
does gout.

\
parent .an en...outage

a A
lia w

ith
ointm

ents like "lust like the bus at
the loo

or
"R

em
em

ber the broken bus on the loghw
as

11 the
,hild seem

s to understand, this kind ot ,rnurn tot
;ay

he appropriate. It not. inget it
lot m

ink In either
L

ase. parents should not 'ioinhard the .held w
ith all



the
associations

they can rem
em

ber regarding a
particular picture. T

w
o year olds, like other people,

don't enjoy a lecture.
B

eing able to appreciate a story
is an act of

im
agination. B

etw
een 21 and 24 m

onths the child's
ability to use his im

agination for pretending becom
es

m
ore apparent. A

gain, the child is using sym
bols (in

this
case

pretend behavior)
to

represent
reality.

Favorite pretend them
es continue to revolve around

eating, sleeping, cleaning, and other everyday activi-
ties. H

ow
ever, m

ake believe play is elaborated w
ith

m
ore language. T

he 18- to 21 -m
onth -old child m

ay
have pretended to drink from

 an em
pty cup, but now

he likes to pretend there is a particular liquid in the
cup. Suppose the parent asks him

 w
hether he w

ants
lem

onade or chocolate m
ilk and he says chocolate

m
ilk. T

hen the parent pretends to put som
e chocolate

7.3.s

111,1(c14\

A

m
ilk in the glass and stir it around. T

he child enjoys
this elaboration and w

ill respond if the parent asks
him

 other questions, such as "D
o you need m

ore
chocolate" or "Is it too hot

need an ice cube"'
A

t this age m
ost o. f the verbal elaboration of

m
ake believe play m

ust com
e from

 an adult. T
he

child is an enthusiastic participant and listener. O
ne

popular form
 of im

aginative play that stim
ulates the

child to talk involves pretend phone conversations.
From

 an early age children find telephones fascin-
ating objects to play w

ith. If a child is talking a lot by
the age of tw

o, he m
ay be interested in using the

telephone for a tw
o w

ay conversation. A
n adult can

use the real phone to call the child on his to
phone.

It the participants shout loudly enough. these pretend
conversations

r..n
be

heard from
 one room

 to
another. T

he conversations are likely to he short and
rather col fusing, but fun for everyone. For exam

ple.
the child m

ay he learning to group people he know
s

into fam
ines, and his conversation w

ill consist of
questions like. "Is Jennifer there'. "Is Jim

 there".
"Is K

aren t here"
O

ften
it

w
ill

be necessary for the parent
to

dem
onstrate a new

 telephone them
e. For instance.

the parent m
ay call the child and ask him

 if he w
ants

a pizza and then deliver the pretend pizza to the
child. If the child likes the idea, he w

ill call the parent
next tim

e and order the pizza him
self, or m

aybe he
w

ill decide to order ice cream
 cones instead.

Parents should he aczare that m
ake believe play

m
ay not our im

m
ediately w

ith new
 toys. A

 child
w

ho receises a new
 toy phone or a set of play dishes

w
ill

investigate the physical characteristics of
the

objects betore pretending T
he child w

dl push and
tw

ist the phone buttons and dials. he w
ill rem

ose and
replace the lids on pans. he w

ill pour w
ater from

 one
cup to another. It the obiect has interesting possthth-
ties as a m

anipulative toy.
it m

ay be a long tim
e

before the ()tw
o is used for pretending.

T
he sam

e kind of pattern is relevant to hooks and
story reading. A

 ,hild needs plenty of tim
e to explore

hooks. turning the pages and searching for particular
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pictures, before he is ready to use the pictures to
build an

im
aginative

story. O
nce the

child has
accum

ulated enough experience to realize that every
book represents a new

 story. this period of explora-
tion is not as im

portant as it had-been.
B

etw
een 21 and 24 m

onths a child m
ay begin to

use pretending to represent situations that are fright-
ening. For exam

ple, a child w
ho is afraid of a big

sw
im

m
ing pool m

ay pretend to sw
im

 in the bathtub.
A

 child m
ay pretend to be stuck betw

een his father's
legs. H

e m
ay pretend that his doll has hurt him

self
falling out of the highchair or that tw

o toy cars have
had a terrible accident. T

hese kinds of m
ake believe

them
es are only barely visible at this age, but they

w
ill grow

 in intensity and detail during the next
several years.

In one sense the child uses his im
agination to

overcom
e fears. In another sense, how

ever, the child's
increased im

agination creates fears. T
he 23-m

onth-old
child looks forw

ard w
ith excitem

ent to his tw
o-year-

old birthday, but this sam
e ability to im

agine and
anticipate m

ay increase various fears. Suppose the
child has been afraid of the dog next door w

henever
the dog barked at him

 or ran tow
ard him

. N
ow

 he
m

ay be afraid w
hen passing by the house just because

he im
agines the dog com

ing out. Perhaps the child has
been afraid of loud sirens in the past. N

ow
 he m

ay
becom

e anxious w
hen he hears a distant siren because

he anticipates its com
ing closer. T

hese im
aginative

fears m
ay be highly unrealistic

for exam
ple, the

com
m

on fear of going dow
n the drain in the bathtub.

T
here is a close link betw

een feelings of fear and
excitem

ent. E
xperiences that are frightening can be

oxcn ing as w
ell. T

he child w
ho is afraid of sirens

probably finds fire engines very exciting T
he child

w
ho is afraid of the drain probably gets quite excited

w
atching soapsuds disappear dow

n the drain. T
he line

betw
een fright agid excitem

ent is a fine one. B
eing

pulled in a w
agon is great fun up to L

 certain speed,
beyond that speed it

is terrifying. B
eing pushed in a

sw
ing is trem

endously exciting up to a certain height.
beyond that, it too is terrifying.

.4/r:tar,.



A
s the im

agination of the 21- to 24-m
onth-old

child increases, so do his fears. W
e already have

m
entioned that pretending represents one w

ay to
approach the problem

. T
he frightening experience

can becom
e exciting through m

ake believe. A
lthough

the 21- to 24-m
onth-old child

is
not sophisticated

enough
to

translate m
any fears

into
im

aginative
experience, he can m

ake a start w
ith adult help.

T
he child w

ho is afraid of a dog can play w
ith a

stuffed dog or listen to a story about dogs. T
he child

w
ho is afraid of sirens m

ay enjoy a story record about
firem

en, or he m
ay m

ake siren noises w
hile playing

w
ith a toy fire truck. E

ven the drain can becom
e part

of pretend play. T
he parent and child can talk to the

soapsuds that
have gone dow

n the drain, saying
good-bye to them

 and then asking if they are hot or
cold or hungry. M

ore w
ater can be sent dow

n the
drain to w

arm
 the soapsuds, to cool them

, or to feed
them

.W
hen a feared object is also exciting, parents can,,

help a child find experiences in w
hich the excitem

ent 2
outw

eighs the fearfulness. W
alking a dog on a leash

m
ay be exciting to the child w

ho is afraid of som
e

dogs.
G

oing dow
n a

slide
m

ay be an exciting
substitute for the child w

ho is afraid of sw
inging. T

he
child w

ho is afraid of having his hair w
ashed m

ay love
to play in the spray from

 the outside sprinkler.
Supporting the child

in
real

experiences and
em

ouraging pretend experiences are both valuable
w

ays to deal w
ith fears. B

oth are needed to help a
child

distinguish betw
een fantasy and reality, to

distinguish betw
een im

aginative fears and fears based
on ice]

danger. T
he tw

o year old child
is just

beginning this process. H
is im

agination w
ill continue

to bloom
, and it w

ill becom
e increasingly difficult for

him
 to recognize the im

aginative part of his fears.
E

ncouraging the child during the next few
 years to

extend his m
ake believe play w

ill help him
 learn the

pow
er and lim

itations of his im
agination.

T
he tw

o-year-old child
is

socially m
uch m

ore
sophisticated than the one-year-old. T

he child realizes
that he is a separate person w

ith a distinct nam
e and

I
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that other people are like him
, yet different from

him
. H

e realizes
that

people are organized into
fam

ilies, although the relationships w
ithin fam

ilies are
far

from
 understood. M

ost im
portant, the

child
realizes that social life ebbs and flow

s betw
een the

extrem
es of cooperation and conflict.

T
he 21- to 24-m

onth-old child does not under-
stand the principle of cooperation. H

ow
ever, he still

is able to cooperate a good part of the tim
e. H

e is
able to im

itate m
uch of the play activity of older

siblings. H
e can build sim

ple structures, draw
 crude

pictures, and join in physical gables. T
o a lim

ited
extent. he m

ay understand the idea of taking turns
at least

lie usually understands w
hen it

IS his turn.
Still,

cooperation
is

fragile and ot/ten turns into
conflict.

T
he tw

o-year-old child is able to assert him
self

and express his aggressiveness. H
e even m

ay he able to
du' it in a devious m

anner. M
au, parents state that

their
tw

o-year-old child 'know
s how

 to get older
siblings in trouble by yelling for help w

hen iliFolder
siblings actually are not bothering him

.
Sooner or later the classic dilem

m
a of parents

arises.
Should

they intervene w
hen children

are
fighting or let the children tight it out by their elves'
T

here seem
s to be broad agreem

ent am
ong parents

that no single response is appropriate all the tim
e. If a

child is being hurt seriously, parents should intervene.
O

n the other hand. parents should not interfere in
every little squabble. W

ithin these broad gui
ira""s--,,

how
ever, there rem

ains plenty of room
 for individual

differences
betw

een parents. C
learly

there
is

no
perfect respon,e for every situation. W

ithin reason,
one parent's judgm

ent is as valid as another's.
In deciding for yourself the extent to w

hich you
should intervene in tights betw

een children, thcic are
m

any considerations H
ere are sonic that seem

 im
por-

tant to us.
If you are present w

hen -Inldren are
fighting, the situation is different from

 w
hen you are

absent. B
eing present. you cannot help but observe if

a child
is teasing, hitting, or bullying. Porhaps the

conflict
is being resolved by the children m

 a w
ay

C
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N
-

77
4



that you find healthy, i.e., som
eone is standing up to

the bully, or the children are arguing in a "construc-
tive" m

anner. In this case your silence com
m

t4cates
to the children that you approve of their behavior.
O

n the other hand, if you really disapprove of their
behavior

but
say

nothing: you are sending the
children the w

rong signal. Y
ou are condoning be-

havior
that you find

If you
are in another room

, the situation
is

different. T
he children can interpret your lack of

action as m
eaning that you didn't hear the fight or

w
ere too busy to com

e see w
hat the trouble w

as.
S

om
etim

es he children find their ow
n solution. A

t
other tim

e
the conflict continues to intensify and

you are forced to intervene.
W

hether you are, present or not, if a fight betw
een

children is m
aking you furious, som

e kind of response
is called for. R

epressing your feelings w
ill only m

ake
them

 com
e out

later
in

an inappropriate w
ay.

S
om

etim
es it is possible to separate fighting children

or to rem
ove the objects they are fighting over. A

t
other tim

es it is appropriate to cnticize children or to
threaten them

 w
ith punishm

ent. O
ccasionally it m

ay
be appropriate to shout at children or to punish them
"physically. M

uch depends do the beliefs of parents
and the kind of discipline that they feel natural in
using.In general, conflict should be handled through a
trial and error process of com

prom
ise and negotiation

in w
hich both children and adults have the right to

express them
selves.

A
t best the tw

o year old is a long w
ay from

 being
really independent. A

lthough he has learned new
skills, new

 concepts, and new
 w

ays of controlling the
people and things in the w

orld. he is still dependent
on an adult for all his m

ajor needs. T
he next several

years w
ill be spent m

astering and perfecting the skills
that he already has and acquiring skills and com

peten-
cies that w

ill enable him
 to function in a variety of

new
 w

ays. If he has lived in a physical environm
ent

and social environm
ent that has fostered his curiosity

and provided him
 a feeling of com

petence, he is ready

78

to take advantage of the learning opportunities that
future years w

ill bring.
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T
he m

ajor occupation of the baby in the second
year of life is exploration. E

ver since his first birthday
he has been on the go

em
it42, filling, yanking.

pulling, opening, shutting and tearing apart. A
lthoU

gh'
this zest for exploration does not dim

inish as the
baby approaches tw

o years old, there is a change in
focus. K

itchen cabinets, dresser draw
ers, the dog's

dish, and the roll of toilet paper are beginning to lose
their appeal. H

e is ready to explore new
, horizons, and

is the first to agree to a w
alk to the\ store O

r. an
excursion in the car. O

n these outings he notices all
kinds of things that escaped his attention earlier.
things high up or far aw

ay, things that are tiny and
intricate, things that are brdken. or things that have
changed a little. H

e m
ay be the'first to point out that

the boy dow
n the street is m

issing a tooth, or the
butcher has shaved off his m

oustache.

O
ut-of-doors is a'favorite place for the tw

enty-
one m

onth old child. A
 hack yard or corner lot is full

of all kinds of interestir:g things: plants to tear up and
taste, pebbles to toss, m

ud to gather. law
n m

ow
ers to

investigate, rocks to clim
b on, and puddles of w

ater
to splash in. If

the
child lives insa-house or apartm

ent
w

ith easy access to the out-of-doors he m
ay spend a

considerable am
ount of tim

e going in and out of the
door. P

arents m
ay feel that the child either can't

decide w
here he w

ants to he, O
f else is just trying to

-ire difficult. M
ore likely the child is contrasting the

tw
o environm

ents and enjoys m
aking a choice.

A
 trip in the car that m

ade him
 restless afew

m
onths ago is now

 a coveted activity. T
here are so

m
any things to notice and point out. T

hings that he
-learned to know

 from
 close up exam

ination he can
now

 identif}i,from
 a distance. T

hings that he learned
to identify at

a stand still, he now
 identifies in

m
otion. S

om
e children point out everything that

7
'4

it

A
iIte

t

J



7'77
777`,x7,

ac-

}

looks fam
iliar: a snow

m
an, a dog, a gas pum

p, a m
ail

box. O
ther children select one' thing that interests

them
, and search for it everyw

here. O
ne youngster

learned
to

identify M
cD

onald's restaurants, and
w

ould shout out excitedly w
henever she spotted the

sign. A
nother youngster learned to identify cem

ent
m

ixers, w
hich he called putty - putty: H

e announced
each "putty-putty" that w

ent by and insisted that
everyone else in the car take note of his find.

T
he youngster's interest in pointing out far aw

ay
things as he goes on a drive is paralleled by a new
interest in very tiny things. It is an age w

hen a child is
fast

aced l 55 bugs. U
sually he learns the nam

e of one
parti ular bug and applies it

to eve
bug he sees.

Sever
children that w

e visited called every bug a fly.
O

ther children m
ay use the w

ord bee, ant, m
osquito,

or creepy to designate the category of bugs. T
he

child's
reaction

to
this "ant," "bee," "fly," or

"creepy,' m
ay range from

 sheer delight to absolute
terror depending kipon both his ow

n first experiences
and

his
parents' reactions to bugs. O

nce he has
decided that a bug is either safe or dangerous, he is
not apt to pay attention to his parent's attem

pts to
discrim

inate betw
eerrgood bugs and bad bugs. If he

has seen his father stam
p disgustedly on a palm

etto
bug, he is not going to be soothed by his m

other's
assurances

that
the bug on his w

agon' is only a
harm

less dragonfly. O
n the other hand, if he and his

m
other have had fun chasing butterflies, he m

ay not
pay attention w

hen his m
other w

arns him
 that w

asps
aren't good things to chase.

A
s the child points out cem

ent m
ixers, Ice-cream

stand, M
cD

onald's signs or creepies, lit is show
ing an

ability to develop and extend a category. In other
w

ords, the child has developed a category of things in
his m

ind and has determ
ined the attributes that m

ake
som

ething fall in that category. A
 large noisy truck

w
ith a back portion that spins is a "putty putty." a

little thing that creeps or flies
is a "creepy.- T

he
m

ore putty-putties or creepies the child finds the
m

ore opportunities he has to solidify and extend his
category. A

fter a w
hile be begins to subdivide his

s<
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categories - perhaps he discovers that
there are

craw
ling bugs and flying bugs, or he develops broad

categories w
hich com

bine several sm
aller categories.

O
ne of the

first
broad categories

that
m

ost
youngsters form

 in.their m
inds is the category of

house. T
hey recognize that-houses are different, but

that fhere are certain-things that belong in any house.
E

xploring a new
 house involves looking for all the

things that belong in the category "house." T
he child

m
ay search for a refrigerator, a bathtub, a w

astepaper
basket, a television set, and a doorbell. If he is told
that there is no television set he looks very confu' sed.
In the child's schem

e a television set goes w
ith the

house.
A

s the child explores a new
 environinel.t his

interest m
ay shift from

 taking a generahinventory to
chec ng out

sm
all

details. H
e m

ay hunt
dials,

ke
oles,

telephones
or

light
sw

itches. H
e m

ay
becom

e particularly concerned about things that are
broken

or parts that are m
issing. A

 tw
enty-tw

o
m

onth old boy w
e w

ere observing w
as visiting his

sister at nursery school. H
e picked up a set of ear

phones that plugged into a listening itation. H
e w

as
about to put them

 up to his ear w
hen he noticed- a

disconnected w
ire. H

e turned to his m
other and

asked, "telephone broken?" A
 little later he picked

up a balloon w
ith som

e slight defects in the rubber.
H

e put his linger on one of the spots and said,
"m

easles. m
onuny' "

T
he visual inspection of detail that characterizes

so m
any of the youngster's explorations m

akes books
especially attractive. C

hildren w
ill now

 sit by them
-

selves for several m
inutes at a tim

e thum
bing one by

one through the pages of a book. W
hen a particular

picture appeals to them
 they w

ill point to it w
ith one

finger. and m
ay even give it a nam

e. W
hen they com

e
to a picture that they do not recognize. they m

ay try
to translate it into som

ething fam
iliar. For instance, a

city child reading a book about farm
 anim

als
m

ay
com

e to a picture of a cow
. and call

it dog. in a
questioning voice. T

his gives the parent an opportun-
ity to say:

"T
hN

w
is

a cow
n goes m

oo. let's find a
picture

of a dog,-
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T
he child's ability to interpret pictures and to

.

recognize pictures of real objects is an instance of the
child's increasing ability to utilize sym

bols to extend
his im

m
ediate experiences. W

e have already con-
sidered how

 the child extends his categories by
attending to distant things or things that are very
sm

all. A
s w

e w
atch the child thum

b through a book,
w

e see him
 associating pictures w

ith past experiences,
storing up im

ages for
future reference.

In other
w

ords, pictures help a child extend him
self in tim

e as
w

ell as in space. T
he child m

ay m
atch the picture of a

bridge w
ith the bridge he crossed on the w

ay to
G

randm
a's last w

eek. or he com
es across a Santa

C
laus poster, and talks about visiting Santa. Pictures

in
this instance are serving the sam

e function as
w

ords. T
hey are enabling the child to rem

eifiber
things that have taken place and anticipate future
happenings.

It is not surprising that the child w
ho is interested

in pictures and in w
ords is also interested in finding

lost objects. A
 tw

enty-one m
onth old m

ay stuff a
lollipop in his m

other's purse. Several hours later he
w

ill rum
m

age through the purse until he finds it. O
r

he m
ight leave his teddy bear in .in out-of-the-w

ay
spot before he goes to bed and hunt it up in the
m

orning.
In

either Instance, he has an im
age or

representation of the object in his m
ind. H

e is able to
rem

em
ber this object w

ithout actually seeing it or
holding it in his hands.

A
lthough

the
tw

enty-one-m
onth-old

child
is

capable of this
kind of m

ental
im

agery
he

has
certainly not lost

his interest in m
anipulating real

objects.
lie

is seldom
 seen w

ithout som
ething or

other in his hands. and he continues to search out
w

ays of pulling things apart. rearranging things and
putting them

 back together. lie is getting m
uch better

at aligning puzzle pieces aid can probably In several
different shapes into a shape ho or put together a
sim

ple inset puzzle.
lie is

able to scrok a top on a
bottle using one hand to hold the bottle and the
other hand to turn

the lid

-1co



A
lthough the 'child m

by enjoy playing w
ith toys

som
e of the tim

e he is probably m
ore interested in

exploring som
e novel

kinds of m
aterials.

Ile
is

fascinated by m
aterials that stick to his fingers or

adhere to other things. H
'e enjoys activities like finger

painting w
ith shaving crem

e, dusting the furniture
w

ith talcum
 pow

der, buffing the floor w
ith shoe

polish, or painting him
self w

ith m
ake-up. T

he greater
the m

ess from
 the parent's point of view

, the happier
the child seem

s. T
his is an age w

hen crayons and
fountain pens are particularly intriguing. T

he child is
delighted by the fact that the crayons m

ake a m
ark.

A
t first he m

ay be satisfied w
ith m

arking up a paper
or

a notebook but pretty soon he extends
his

1

explorations. H
e crayons the table, the kitchen floor,

the w
all paper, the back of his hand, or perhaps his

m
other's address book. H

e m
ay turn his crayoning

into a hidden object gam
e and cover up a page in a

book until the w
riting disappears. M

aking a m
ess

seem
s to be even m

ore fun at this age w
hen tv.f, or

m
ore children are playing together. W

ithin a very few
m

inutes a group of children can pile a huge heap of
assorted articles in the m

iddle of the bedroom
 floor.

Putting these articles back in place how
ever, is an

absolutely endless task.
In tim

e this m
ess m

aking turns into constructive
activity. T

he child becom
es interested in stacking

som
e things in high piles and arranging others in

row
s. H

e learns how
 .to pack sand in a container and
m

to m
ake a row

 of m
ud pies. H

e experim
ents w

ith

a
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crayoning techniques and learns to m
ake lines and

circles. Parents can help children turn m
ess-m

aking
into a creative activity by providing opportunities for
"controlled" experim

entation. T
eaching a child how

to construct a sim
ple tunnel or enclosure increases

the fun of block play. A
 tub of soapy w

ater and a
w

ash board, a ball of dough and a rolling pin, a paint
brush and

a
bucket

of w
ater

can provide
the

opportunity for m
aking a m

ess w
ithin lim

its.
A

nother kind of experim
entation that plays a

dom
inant role at this age involves body m

ovem
ent.

T
he child loves to jum

p, run, throw
, clim

b, w
heel

him
self around on the play ground or in the back

yard. lie experim
ents w

ith various types of large
m

uscle activities involving thrust or acceleration. H
e

jum
ps w

ill, tw
o feet off the bottom

 step of the
staircase or goes from

 standing to running. H
e asks

for a push on the sw
ing, and delights at going up in

the air. H
e gets very involved in a variety'of throw

ing
gam

es, like tossing a ball at a target or throw
ing

pebbles in
a ditch. H

e m
ees a toy airplane

fly
through the air or zoom

s a truck across the room
.

W
hen he w

as just a little younger the child held the
airplane w

hile he m
ade it fly and pushed the truck

across the room
.
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M
uscle coordination is involved in all the 21 to 24

m
onth old's explorations. W

hether the child is draw
-

ing w
ith a crayon, balancing blocks, or zoom

ing an
airplane through the air, he is increasing his ability to
coordinate a set of m

uscles to accom
plish a specific

task. T
he type of m

uscle coordinations or m
otor

skills that a child develops depends on the nature of
his interests and opportunities. O

ne child m
ay learn

to sw
ing him

self; another child m
ay learn to clim

b a
tree. O

ne child m
ay learn to scribnle w

ith a pencil,
another

child m
ay learn to use a screw

driver or
w

rench. E
very new

 m
otor skill that a child learns is

im
portant because

it
adds to

his
feeling of sell'

confidence.

O
ne skill

that m
ay concern parents of 21- to

24-m
onth-old children is toilet training. T

his skill also
requires m

uscle coordination. D
uring this age m

any
children acquire the m

uscle control necessary to learn
toileting skills. If a child goes long periods w

ithout
w

etting or soiling his diapers, or it the child goes to
the bathroom

 at regular intervals, it
is a good sign

that lie is physically ready lor toilet training.

M
any parents choose to tram

 their child before lie
is tw

o yeats old; other parents do not even consider
training a child until later. T

here is no set age at
w

hich children should be toilet trained. T
he right

tim
e T

or a child depends on the expectations of the
parents and the characteristics of the child. Just as
sonic children continue to put objects in their m

ouths
for a longer tim

e than other children, som
e children

take longer to toilet train. A
 child m

ay w
ant to use

the toilet because it m
akes him

 feel m
ore grow

n up
sand independent.

A
nother

child m
ay feel

m
ore

independent if he goes to the batfiroom
 in his diapers

w
henever and w

herever he pleases. T
he m

ost im
por-

tant thing for parents 1 s to be as relaxed as possible
about toilet training. A

s w
ith other self help skills.

the child has m
ixed feelings about it, lie w

ants help
in learning a new

 skill, but lie doesn't w
ant to feel

forced. W
hen parents

are
very

strict
or

overly
concerned about toilet training, conflict develops.

7411%
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W
ith a relaxed parent. the child learns that he can

use
the

toilet w
ithout

giving up his autonom
y.

Parents choose different m
ethods of toilet training.

Sonic parents try
to

establish
habits by putting

children on the toilet at regular intervals. O
thers try

to anticipate and rush the child to the toilet at the
right tim

e. M
ost parents rely on rew

ard and punish-
m

ent to som
e extent. Probably the oldest and m

ost
effective technique is m

odeling. T
he child learns by

w
atching the other m

em
bers of his fam

ily use the
toilet.

R
egardless of the m

ethods used, the goal
should be the sam

e
to teach the child toileting

skills w
ithout creating a struggle betw

een parents and
child.If w

e had to select a single w
ord to sum

m
arize the

typical tw
o year old, the w

ord "busy" w
ould be a

good choice. W
hether lie

is practicing a new
 m

otor
skill, investigating the potential of a box of crayon:.
constructing a blocktow

er or rearranging the shelves
in the neighborhood superm

arket the tw
o y ear old is

actively engaged in the task at hand. A
t tim

es the
adults around him

 are delighted w
ith this activity.

T
hey adm

ire his scribbles, praise his blocktow
er and

laugh at his efforts to em
pty a grocery cart, A

t other
co.

tim
es, these sam

e adults disapprove of his explora-
tions. T

hey scold him
 w

hen he ciayons on the w
ill or

knocks dow
n the cans in the superm

an et. B
oth child

and parent are faced w
ith a dilem

m
a. T

he child w
ants

to cont :nue his explorations but lie duesn't w
ant to

m
ake his parents angry. T

he parent on the other hand
w

ants his child to he curious but doesn't w
ant him

 to
he destructive or m

ake an unreasonahk m
ess.

It
is not an easy dilem

m
a to solve, If parents

allow
 their child to get into anything lie w

ants, they
w

ill find tt increasingly difficult to expose him
 to noo,

e\penences. If on the other hand they im
pose too

m
anv lim

ns on their ,hild's explorations lie w
ill he

leartui of new
 e\penences or else he defiant and

reckless
O

bviously ,
it

is im
portant for parents to

strike a healthy balance, to find a w
ay of im

posing
reasonable lim

ns w
ithout

destroying
their child's

m
ost aluable asset

the spontaneous desire to learn.
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M
ake a pegboard out of a box

cover and popsicle sticks.

*-.44V
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r
;,.

sn z
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M
a e square!, of different textures on a sheet of

cardboard. Y
our youngster w

ill enjoy placing
her acm

e's or parking her cars on the squares.

M
ake yoir baby a scare-crow

 box.
A

t first she w
ill dr.op her ball in the

hole. A
fter a w

hile she w
ill learn to

throw
 it

T
he child is just learning

to put pop brads together.

84

S
how

 the baby
how

 to use a
book as a
platform

.

C
ut foot prints out of linoleum

 squares
Y

our youngster w
ill use them

 as
stepping stones

co



A
 tire sw

ing is both safe and fun.

O
..

S

C
ut a picture in half

and m
ount it on

cardboard. Y
our

youngster m
ay he

ready fO
r this

sim
plified jigsaw

.

B
locks w

ith pictures
or letters are
particularly
interesting.

C
ut out a piece of

cardboard the shape
of a boot. P

unch
holes :n it. S

how
your youngster how
to lace a shoelace
through the holes.

D
raw

 pictures on cards of sm
all toys or

objects
cars, anim

als, key5, a
toothbrush, etc. Let your youngster place
the m

atching object on the card.

PR
O

B
L

E
M
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L

V
IN

G

T
ie a niece of ribbon or bright yarn

betw
een tw

o chairs close to the
floor. S

ing, "Jack be nim
ble

Jack be quick
Jack Jum

p over the
C

O
C

andle S
tick"

as your baby steps over the ribbon.

85



PR
O

B
L

E
M

 SO
L

V
IN

G

O

L

A
 tin can "m

allet" and a beach ball
suspended in a basket

m
akes a challenging

gam
e.

P
lacb a sm

all toy in the toe of d'S
ock.

T
aking it out is an interesting challenge.

86
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ajler
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W
rap a toy in a piece of foil. Y

our child
w

ill enjoy unw
rapping it.

M
ake or buy a spindle toy. T

ake turns w
ith

your baby placing the rings on the sprnd12

A
Y

'

h. re

M
ake a texture poster for

your child's room
.

M
ake a strip story book for your

child. A
s you turn over each strip of

the cover he w
ill see ntre of the

hidden picture.



.5

N
am

e pictures as your baby points. T
hen

give him
 a turn to nam

e.

M
ake a stetho3cope out of a

film
 case and play a doctor

gam
e before your baby's

check up.

M
ake a pair of eyeglasses

for your baby out of
,

long pipecleaners

T
w

o pieces of w
ood w

ith a strip of
hose m

ake fine 2-w
ay telephones

IM
A

G
IN

A
T

IO
N

Let your baby feed his pet. D
ry cereal,

or eveA
 pictures of food w

ork very w
ell.

W
O

W
H

ide som
ething in your hands and ask

baby to guess w
hat's inside.



IM
A

G
IN

A
T

IO
N

M
ake a w

agon out of a box and fou round
lids. N

ow
 your child w

ill enjoy taking a doll
or a teddy bear for a w

alk.

se'

oefi
4..e..thZ

:
A

llir 411
S

ave em
pty cereal boxes, juice cans, baskets

and frozen food boxes. Y
ou and your baby w

ill
have fun playing store.

xrt

M
ake the puppet talk to your baby.

ez-z=
4710414411.

J

,
"""'"

S
ave your old necklaces.

Y
our

child w
ill put them

 to use.

A
 stick and

string m
akes

a fine
dust m

op.

G
ive your baby a paint brush, a

new
spaper, and a dish of colorer]

w
ater. Let him

 paint the new
spaper.

R
em

em
ber the ;.in at this stage is

dipping
stroking and seeing the

color com
e off. D

o not expect
a picture.

C
")

1



Let your child talk to
relatives and friends on
the "real" telephone.

IM
O

11
I

M
ake a hobby horse

out of a broom
 stick.

A
n old sock m

akes
a fine head.

Y
our child m

ay be
ready to m

ake a hand-
puppet talk.

O
n a ride w

ith your chic;
point out things that m

ight
interest him

.

!M
A

G
I\ kT

IO
N

P
ots, pans, large.spoons and

w
ater are good outdoor

play toys.

M
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r-
B

U
T

T
O

N
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O
O

K
1
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buttolm
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5 oo It
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0
0 00:
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0 0
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M
O

P

M
aterials:

H
ow

 to M
ake:

-

,-.-

R
nR

c

.i.,
,..

Iri,
.

...
;-........,,A

u.i,-,,,,:a_--'sia.%
:,,,fsL

,,,,,_
1 1-7,i17-%

4,--
,

.

D
ow

el, rod or tube from
 large pants hanger

W
hite yarn

Pipe cleaner
G

lue
1. M

ake tw
o holes on top of tube.

2. Paint tube.
3. A

ttach ripe cleaner to top of tube to use as a
handle.

4. C
ut yarn in strips.

5. M
ake m

op head by gluing strips on end of
tube.

M
aterials:

H
ow

 to M
ake:

Y
arn

B
uttons

R
ibbon

C
rayons

.

A
rt paper or other heavy paper

1. O
n several sheets of papei draw

 a dlcsii, shirt,
pants, or a hat in a sim

ple outline
raving.

2. G
lue one or m

ore buttons m
 eac i page.

3. M
ake 3 holes on one end of each sheet of

paper
4. T

ie your book together w
ith ribbon.

M
aterials:

H
ow

 to M
ake:

k

.W
. f:1 rf

,..

-,,1 t.:,,..7;;,00.
'

.:,,.]
'R

..A
.4.--.: *..i' V

A
:jiZ

Z
A

-420,-
u ",

1:.., "4' "., -:'".-1 -.,cT
hrp'..;;;;

- . A
 V

I.Z
.,70.

"
.-A

P
is.

Z
T

 ; ,'
9:-Z

7.-=
 '''''

.:.

O
atm

eal carton
Fabric Piece
G

lue
1. G

lue the top on the oatm
eal carton.

2. C
ut the carton as in the photograph.

3. L
ine w

ith fabric.

M
aterials:

how
 to M

ake:

.
,

:1
t"

M
IR

R
O

R
 B

O
A

R
D

 -.
T

agboard
T

agboard or stiff cardboard
Foil

C
ontact paper

G
lue

1. C
ut tagboard into tw

o equal pieces.
2. T

ape the tw
o pieces together so that they can

be iolded like a book.
3. G

lue contact paper w
ith bright patterns on

one side of cardboard.
. G

lue foil on the other side.



R
A

G
 D

O
L

L

M
aterials:

Sock
Y

arn
E

m
broidery thread

Stuffing (foam
cotton or nylon stocking)

H
ow

 to M
ake:

C
ut the toe out of sock, and cut the toe into

tw
o pieces.

2. M
ake a V

 cut in the foot of the sock.
3. Sew

 up bottom
 of sock.

4. Sew
 on toe pieces below

 the sock
cuff as

arm
s.

.
5. Sew

 on features w
ith thread.

6. Stuff sock.
7. Sew

 yarn on head, neck, arm
s and legs of

doll.

T
E

T
H

E
R

 B
A

L
L

M
aterials:

Plastic 6-pack holders
R

ope
B

all
H

ow
 to M

ake:
1. T

ie
together tw

o or three plastic
from

 six-pack soda cans.
Insert ball into the net m

ade by the plastic
holders.

3. T
ie the six-pack holders around the ball.

4. T
ie a rope' to the holders and hang the ball

from
 the ceiling.

holders-

FIN
G

E
R

 PU
PPE

T

M
aterials:

C
ardboard

Picture from
 m

agazine
H

ow
 to M

ake:
1. C

ut cardboard into circle or rectangle.
2. Paste O

n picture to m
ake a cardboard puppet

3. M
ake hole in puppet for child's finger.

PU
Z

Z
L

E

M
aterials:

Sheet
of

colored
tag bolrd and

cardboard
Pipe (*alter
R

azor blade
C

rayon
U

M
'

flow
 to M

ake:
1. D

raw
 outline of fish

or other anim
al on

tagboard.
--

C
ut out fish w

ith razor blade and glue a
pipe

cleaner handle on it.
3. G

lue the
fish

stencil
to cardboard. as in

illustratiou.

sheet
of

3



re,

B
O

O
T

 L
A

C
E

R
M

aterials:
Shoe lace

ts.

T
agboard

H
ow

 toM
ake:

1. D
raw

 outline of boot on tagboard.
2. C

ut out holes for lacing.

O
V

E
N

 M
IT

T
M

aterials:
Y

arn
L

arge needle
H

ow
 to M

ake:
1. M

ake braids out of yarn.
2. Sew

 braids and features
show

n in the illustration.
on oven m

itt as

SPO
O

L
 T

R
A

Y
\

S

M
aterials:

L
arge spools from

 ribbon
N

on-toxic paint
T

agboard strip
H

ow
 to M

ake
1. Paint each spool a different prim

ary color.
2. Paint a circle on the tagboard the size and

color of each spool.

"G
U

E
SS T

H
E

 PIC
T

U
R

E
" B

O
O

K

M
ateriaL

s:.
Spiral notebook (can be a used one)
PicttJes from

 a m
agazine

N
on-toxic glue

H
ow

 to M
ake:

I. C
ut the first page into three equal strips as

show
n in picture.

2. G
lue a full page picture on the second page.

page.
C

ut the third page. fifth pae. serenth
etc. into three equal strips.

4. Paste a full size picture on each uncut page.
the fourth page. sixth page. etc.

H
ow

 to Play:
T

urn over (nib strip at a tim
e. L

et your -hill tr),
10 guess w

hat each picture is.
continue to add new

 pictures.
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W
A

G
O

N

A
IR

PL
A

N
E

.;;
`J,t(-.

apoeyls..,

4,

M
aterials:

H
ow

 to M
ake:

C
akrividtktcSA

44.tiFhL
krelis,.;4444.....m

irs

Shallow
 cardb

rd carton 9" x 16" x 3"
H

eavy corrugate.
ape;

4" length of 34 inch
Ion rope

W
ooden dow

els 5/16" "rcum
ference

24" long
C

ardboard tube from
 pan

rangers
G

lue
C

ontact paper
1. R

einforce box w
ith pieces

f corrugated
paper cut to fit bottom

 and sides.
2. C

ut 2 axles from
 dow

el
11"

ach for
longer if you use a bigger box').

3. C
ut 2 axle holders from

 pant hanger tt
e.

8''2" each.
4. C

ut out four w
heels in 5" circles

(w
heels

should be double thickness) and poke hole in
the center of each w

heel.
5. G

lue axle holders to .underside of box. Insert
axle in holder, and glue on-w

heels
6. M

ake hole in front of w
agon and m

ake a
handle from

 nylon rope.
7. C

over w
agon w

ith contact paper.

M
aterials:

T
ube from

 paper tow
el roll

C
ardboard tube from

 pants hanger
Strip of corrugated cardboard
C

ontact paper
R

ubber C
em

ent
H

ow
 to M

ake:
1. U

se cardboard tube to m
ake body of plane.

C
ut three or four inch slits lengthw

ise in both
ends. O

verlap the cardboard at both ends and
glue together so that front and rear ends are
tapered.
C

ut w
edge shaped piece out of front end for

pilot's w
indovi.

3. C
ut the follow

ing pieces out of corrugated
cardboard:
I m

ain w
ing I

tail
1

tail w
ing

2 engines (from
 cardboard tube)

4. G
lue plane body on top of m

ain w
ing and tail

w
ine.

5. G
lue engines to m

ain w
ing.

6. C
ut slit for tail: insert it in plane hod and

glue.
\7. Paint plane or cover w

ith contact paper.


